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A Message from the
Southeast Asian Ministers
of Education Organization
Secretariat Director
Dear readers,
I am proud to present to you a special edition of SEAMAG
for August 2020. The featured articles in this issue were
prepared by the units who led the various inter-centre
collaboration (ICC) projects that the Southeast Asian
Ministers of Education Organization (SEAMEO) Council
approved in 2018.
In brief, SEAMEO was established to promote the development of education, science,
and culture in Southeast Asia and it has been striving to do so for more than 54 years now.
We are intergovernmental by nature and are thus privileged to follow the direction set
by the 11 Southeast Asian countries’ ministers of education to support our beneficiaries
in achieving their national educational goals and the regional educational vision through
bilateral and multilateral programmes and activities within the region and beyond.
In addition, SEAMEO has 26 specialist units (25 regional centres and one network)
spread across the 11 Southeast Asian countries. These units act as both think tanks and
implementation arms of the organisation by supporting policy advocacy; providing
technical and consultancy services; and engaging in capacity-building programmes and
activities, fora, research, and other intellectual and practical platforms and networks. We
believe in the power of collectivism yet cherish individualism.
This magazine is not only meant for the institutions that comprise the SEAMEO Network
and the organisation’s partners, but also for the public and civil societies who care about
and would like to learn more about education and human resource development in
Southeast Asia.

As the SEAMEO Secretariat Director, I hope that this special edition of SEAMAG can
inspire and serve as a medium to bring you closer to SEAMEO to get to know and join
us in our developmental journey. Profound understanding and support from the public
and civil societies will definitely encourage our organisation to continue pursuing the
betterment of the region’s population.
Together, we can make a difference!
Yours sincerely,

Dr. Ethel Agnes P. Valenzuela
SEAMEO Secretariat Director
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Inter-Centre
Collaboration
at a Glance

A Closer Look at the Southeast Asian
Ministers of Education Organization’s
Inter-Centre Collaboration Programmes
in 2019
In fiscal year 2018–2019, the SEAMEO Secretariat received proposals for eight ICC projects,
which it approved for implementation as part of the organisation’s SEAMEO Education
Agenda. As agreed, these projects will be funded by SEAMEO associate membership
contributions. The lead units, in collaboration with their partners, have successfully
completed the first year of programme implementation and submitted their progress
reports, which we would now like to share with our readers through this special edition
of SEAMAG.
SEAMEO’s eight ongoing ICC projects are being led by six of the organisation’s specialist
units—the Regional Training Centre (SEAMEO RETRAC), the Regional Centre for
Archaeology and Fine Arts (SEAMEO SPAFA), the SEAMEO TROPMED Network, the
Regional Centre for Community Education Development (SEAMEO CED), the Regional
Centre for Food and Nutrition (SEAMEO RECFON), the Regional Centre for Special
Education (SPED) Needs (SEAMEO SEN), and the Regional Centre for History and
Tradition (SEAMEO CHAT). Brief descriptions of each project are provided below.
• SEAMEO RETRAC’s “Regional Study on Teaching Competency Frameworks and
Teacher Motivation and Job Satisfaction” is aligned with the organisation’s education
priority area #5—revitalising teacher education. Part of the regional centre’s
methodology was conducting a regional workshop, which was held on 18–19 April
2019 at its headquarters in Ho Chi Minh City, Vietnam. High officials from the SEAMEO
member countries’ education ministries and representatives from several units were
present and contributed to the results of the study. In it, SEAMEO RETRAC presented
the Southeast Asian Teacher Competency Framework (SEA-TCF) to education experts
while the participants shared their own countries’ frameworks to hopefully shed
light on realities throughout the region. The exchange resulted in recommendations
for the regional framework’s improvement that should ultimately lead to better job
satisfaction among Southeast Asian teachers.
• SEAMEO SPAFA’s “Waterscape School Communities Tackle Disaster Risks and
Heritage Conservation” is part of the organisation’s response to improving the region’s
resilience in the face of emergencies. The project aimed to develop a disaster risk
reduction and heritage toolkit that would guide the dwellers of Kampong Ayer in case
of fire and other crises. This resource has been made available to school communities
in the area.
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• The SEAMEO TROPMED Network’s “Enhancing Early Childhood Care and Education
(ECCE) through Family Education and Health Literacy” is in line with priority area
#1—achieving universal ECCE. It hoped to identify challenges and provide solutions
to issues that Southeast Asian ECCE providers encounter. To do so, the SEAMEO
TROPMED Network convened a regional workshop that seven member countries, six
SEAMEO units, and representatives from the Association of Southeast Asian Nations
(ASEAN) attended. The experts discussed the current status of ECCE implementation
in each country and formulated policy and training recommendations to improve the
region’s overall state.
• SEAMEO CED’s “SEAMEO Border Schools Project” was designed to respond to the
urgent call to address barriers to inclusion. It began with an inception workshop held
on 2–4 April 2019 in Vientiane Capital, Lao PDR. Participants from border schools
shared their experiences during the workshop, allowing SEAMEO CED and its
partners to identify problems that needed to be addressed. School visits then ensued
to validate initial findings obtained from the workshop. Due to its success, the regional
centre hopes to help border schools in other parts of the region reduce barriers as well.
• SEAMEO RECFON’s “Southeast Asia School-Based Nutrition Promotion (SBNP)
Working Group Workshop,” like SEAMEO CED’s project, is aligned with the
organisation’s education priority area #2—addressing barriers to inclusion.
Malnutrition has long been identified as a hindrance to why some students in the
region fail to go to school. This initial phase successfully formed the SBNP working
group and identified their detailed plan of action for the next three years.
• SEAMEO SEN’s “Action Research on Advocating Proper Nutrition in Special
Education Schools for Children with Attention Deficit Hyperactivity Disorder (ADHD)
and Down Syndrome in Southeast Asia” seeks to heed the call to address barriers to
inclusion. It specifically wishes to prevent all children with special needs, regardless
of what type of school they go to, with the means to attain proper nutrition, which
can alleviate at least one of their life challenges—deterred growth and development.
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• SEAMEO CHAT led two of the organisation’s ICC programmes—“History in the
Eyes of the Digital Generation (Phase 1): A New Pedagogy in Teaching History” and
“Enhancing Effective Classroom Teaching Practices for SPED.” The first project focuses
on education priority area #7—adopting a 21st-century curriculum. As such, it aimed
to make history an interesting subject for learners aided by insights from experts
from SEAMEO member countries who participated in a consultative meeting held
on 12–13 December 2019 at the SEAMEO CHAT headquarters. The second project,
meanwhile, addresses the call to reduce barriers to inclusion, as it sought to enhance
basic education teachers’ ability to effectively teach students with special needs. SPED
teachers were invited to take part in a hands-on training session held on 10–12 July
2019 at the SEAMEO CHAT premises.

These eight ICC programmes are discussed in greater detail in this special edition of
SEAMAG. We hope that like the SEAMEO units and project participants, you can learn
from our featured programmes and emulate best practices in your own locales.

What Inter-Centre Collaboration Means
for the Southeast Asian Ministers
of Education Organization
The SEAMEO Secretariat officially encourages the organisation’s units to synergise
resources by collaborating with one another for programme implementation since the
conclusion of the 2015 SEAMEO Centre Directors Meeting. It even presented proposed
sanctions to use three years’ worth (from 2018 to 2020) of associate membership
contributions to strengthen ICC implementations.
As a result, by July 2018, the SEAMEO Council approved the petition, allowing the
organisation’s 26 specialist units to allot US$10,000 for ICC programmes classified
as contributors to the fulfillment of the SEAMEO Education Agenda. The motion was
finalised during the 50th SEAMEO Council Conference held in 2019.

What It Takes to Make an
Inter-Centre Collaboration Project
Proposed ICC programmes need to satisfy the following criteria for approval and
implementation:
• Each programme must cover at least six SEAMEO member countries.
• At least three SEAMEO units must participate in each programme.
• The lead SEAMEO unit must ensure that the programme is scalable, replicable, and
sustainable for at least two years.
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• At least 50% of the programme’s funding must be shouldered by the lead units and/
or its partners.
• The programme must be aligned with the SEAMEO Education Agenda.
The following terms and conditions, meanwhile, should apply to all approved ICC
projects:
• The lead SEAMEO unit must invite all associate members to at least one programme
activity, preferably in the initial stage.
• The lead SEAMEO unit must provide financial and progress/impact reports at the
end of each semester throughout the project’s life cycle.
• The lead SEAMEO unit needs to sign a contract with the SEAMEO Secretariat prior to
project implementation.
All of the programmes featured in this special edition of SEAMAG meet the criteria and
satisfy the accompanying terms and conditions.
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SEAMEO RETRAC
Ho Thanh My Phuong,
Anita Oblina, and
Tran Phuoc Linh

Regional Study
on Teaching
Competency
Frameworks
and Teacher
Motivation and
Job Satisfaction

Revitalising Teacher Education through
the Implementation of the Southeast Asian
Teacher Competency Framework
Rapid global developments and regional integration are requiring teachers to deal with
changing educational contexts. Educators need to equip students with the knowledge
and skills to meet future employment challenges head-on.
In an effort to lead through learning, SEAMEO, in cooperation with the Teachers’ Council
of Thailand (TCT), developed SEA-TCF. The framework serves as a reference for enhancing
pre-service teacher education, recruitment, and selection; in-service teacher training; and
continuing professional development in the region. As such, it seeks to guide teacher
educators so they can help improve teacher trainees’ performance.
SEAMEO recognises that teacher education differs from country to country. As such, the
competencies listed in SEA-TCF need to be interpreted based on local contexts. These
competencies refer to a combination of skills, knowledge, behaviours, and attributes that
teacher trainees should acquire to improve their job performance. Unlike most teacher
competency frameworks, SEA-TCF is culturally sensitive, as it was customised to fit the
realities observed in Southeast Asia.
Using SEA-TCF as a launchpad, we sought to gauge the Southeast Asian teachers’
motivation and satisfaction levels in hopes of identifying underlying issues that need to
be resolved so they can reach their full potentials.

The Beginning:
Putting Things into Perspective with a
Regional Workshop
We began the project’s implementation in 2018 by planning for a regional workshop,
which was held on 18–19 April 2019 at the SEAMEO RETRAC headquarters in Ho Chi
Minh City, Vietnam. The workshop served as a platform where participants from SEAMEO
member countries shared their respective national teacher competency frameworks. It
also served as a venue for discussions on how the organisation can help enhance teacher
motivation and satisfaction. All of these inputs contributed to the validation and further
improvement of SEA-TCF.
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The regional workshop’s 35 participants included representatives from the diplomatic
corps of the SEAMEO member countries in Ho Chi Minh City, the Ministry of Education
and Training (MoET) of Vietnam, the SEAMEO Secretariat, and TCT, along with school
administrators and teachers from eight SEAMEO member countries—Cambodia,
Indonesia, Malaysia, the Philippines, Singapore, Thailand, Timor-Leste, and Vietnam.
Representatives from five SEAMEO units—the Regional Centre for Lifelong Learning
(SEAMEO CELLL), the Regional Centre for Quality Improvement of Teachers and
Education Personnel (QITEP) in Science (SEAMEO QITEP in Science), the Regional Centre
for Education in Science and Mathematics (SEAMEO RECSAM), SEAMEO RETRAC, and
the Regional Open Learning Centre (SEAMEO SEAMOLEC)—who served as moderators
and facilitators were present as well.
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The Reality:
Teacher Motivation and
Job Satisfaction in Southeast Asia
The representatives from each participating SEAMEO member country provided us with
a glimpse into the situations in Southeast Asia. They revealed pertinent information about
their national teacher competency frameworks, along with the challenges that may be
hindering the utmost development of their educators. These inputs allowed us to better
contextualise SEA-TCF for their adoption.

Are Southeast Asian Teachers Motivated?
A closer look at the realities in each SEAMEO member country confirmed what we
knew—teacher motivation varied from country to country. Each nation grappled with
varying levels of teacher motivation, which stemmed from a wide range of contributing
factors.
Cambodian teachers, for instance, were motivated by good working environments that
not only gave them adequate facilities but also a strong support system. They, however,
hoped for less pressure that came with monthly and annual performance checks while
facing inadequate training.
Educators from Indonesia, meanwhile, seemed more motivated compared with their
Cambodian peers. But while the country’s public school teachers were thankful for a
national salary hike implemented a couple of years back, they still got much smaller
remuneration compared with private school educators. They also suffered from
insufficient policies and procedures, not to mention lack of development opportunities.
Times are changing and teachers need to keep up, but how can they if they do not get
adequate support from the government?
In Malaysia, teachers worried most about being assigned to rural areas, as schools
tended to prefer hiring expatriates than locals. Teachers in Timor-Leste were generally
demotivated due to low salaries.
Teachers in the Philippines, Thailand, and Vietnam were probably the most motivated.
They understand why good teachers get higher salaries and so strive to do better. They
also enjoy the respect they are accorded with within and outside school.
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As we have seen, good school environments where teachers feel respected and valued
by supervisors, peers, and students make for motivated educators. Teaching, after all,
is more of a vocation than a profession. Educators feel a sense of accomplishment when
they contribute to the society and take part in nation building. And so, despite issues such
as poor leadership and management, lack of policy support, insufficient training and
resources, and low remuneration, teachers continue to push on.
That does not mean we should just let our teachers continue suffering. We need to improve
teacher competency frameworks to arm them with the skills and knowledge that would
keep them motivated and proud to shape the region’s future.

Are Southeast Asian Teachers Satisfied with Their Jobs?
While we did say that teaching is more of a vocation than a job, educators still need to feel
satisfied with their work. Job satisfaction affects motivation after all. Dissatisfied teachers
are demotivated workers. How then can we expect them to make a difference?
Satisfied teachers typically work for good leaders. Many teachers, in fact, continue to
serve students’ needs despite low salaries because their principals and supervisors make
up for financial constraints by providing training, resources, support, and opportunities
for growth. Students’ willingness to learn also inspires teachers to give their best.
More than financial remuneration, teachers find job security and growth deal breakers.
Implementing tenure policies and providing incentives like training and recognition can
thus make up for low salaries. In the Philippines, for instance, public school teachers
become permanent after completing six months of probation. They thus have jobs for life,
which reduces concerns about job security. The situation of Indonesian teachers is the
complete opposite, meanwhile. Half of the country’s 3.8 million teachers are contractual,
making them less motivated and satisfied.
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Straight from the Source:
Improving Teacher Motivation and
Job Satisfaction in Southeast Asia
The regional workshop allowed us to identify several challenges that Southeast Asian
teachers are currently facing. We will take all these into account to improve SEA-TCF so
it can help revitalise teacher education.
• Schools need to be spaces where teachers can work harmoniously with and learn from
one another.
• We need to develop adequate induction training programmes for incoming teachers
so they are fully aware of the environments they will be working in.
• Teachers who are assigned to remote or far-flung areas may need additional allowances
in exchange for being apart from their families.
• Not all teachers have high salaries. In fact, most do not. Ensuring they receive their
pay on time can make up for that.
• Teacher performance needs to be objectively evaluated. Those who handle more
difficult students must be given their due. They should also be given opportunities to
improve their skills through training and other means so they can transition to more
senior roles.
• A clear career path can go a long way in keeping teachers satisfied and motivated.
Knowing that they can grow in an institution will spark loyalty.
• School policies need to match the institution’s size and requirements. Teachers should
never feel overworked by limiting the number of students per class. Impossible
workloads can be cause for job dissatisfaction and demotivation.
• Encourage knowledge and skills sharing among staff, especially if external training is
limited.
• Do not limit teaching to traditional resources such as textbooks. Allow teachers to
keep up with the times and use online resources, including social media.
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Revitalising teacher education is a complex process. It entails improving competency
frameworks and keeping educators highly motivated and satisfied. We at SEAMEO
RETRAC, along with our partner units and organisations, will continue to make sure
to help Southeast Asian teachers reach their full potential by improving SEA-TCF for
regional adoption and implementation.
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SEAMEO SPAFA
Ean Lee,
Linh Anh Moreau,
and Hatthaya Siriphatthanakun

Waterscape
School
Communities
Tackle Disaster
Risks and
Heritage
Conservation

Resilience in the Face of Emergencies:
Kampong Ayer’s Goal
Kampong Ayer or “Water Village” in Brunei Darussalam is possibly the world’s largest
community of stilted houses. Located in the nation’s capital—Bandar Seri Begawan—it
is a major attraction for international travelers. The village has low wooden residential
structures situated along the Brunei River, across which shopping malls, skyscrapers,
minarets, and the Sultan’s palace are located.
In the past, more than half of Brunei’s population resided in water villages like Kampong
Ayer. Today, only around 13,000 people live in such settlements due to factors like
migration and difficulties in waste disposal. Fires are also commonplace. In 2016, in fact,
14 fire-related incidents were recorded, with the most recent reportedly destroying 24
houses and displacing several residents.
The wooden structures used in Kampong Ayer make it prone to devastating fires. SEAMEO
SPAFA learned about the challenges the community faces when a Bruneian participant
in a youth leadership forum raised the issue. We took the initiative to learn more about
the matter, beginning our three-year-long project that looked at similar communities in
Southeast Asia, namely:
• Chong Khneas, Tonle Sap, Cambodia
• Ha Long Bay, Vietnam
• Inle Lake, Myanmar
• Moken Sea Nomad Communities, Myanmar and Thailand
As our journey ensued, we discovered that most higher education students, government
officials, and professionals are educated and trained in disaster risk management
(DRM) and cultural heritage preservation. Interestingly, however, members of the local
communities do not receive such training, making them passive disaster victims. Given
that, we sought to empower them using a school-based approach to DRM.
Since the project commenced, we have been slowly making waterscape school communities
in various parts of Southeast Asia more resilient to disasters while preserving their
cultural heritage. To date, we have successfully trained the students of two schools in
Brunei Darussalam and one school in Thailand as part of the project.
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Raising Awareness:
The First Step in Kampong Ayer’s
Disaster Risk Management Journey
In 2018, we and our partners surveyed and documented the disaster risks and cultural
heritage preservation issues that Kampong Ayer faced. We then pushed on to enhance
schoolteachers’ DRM skills and boosted their confidence to act as “agents of change.” We
utilised capacity-building and other onsite activities to improve the school communities’
disaster risk awareness. We sought to enhance community members’ understanding of
the effects of disasters, specifically fires. We made sure that they also appreciate their
cultural heritage and understand why migrating to less risky places is not the sole option.
We used a variety of information and learning resources.
After gathering data, we ended phase 1 of the project by hosting two working meetings
with partners from the Rakluke Learning Group and King Mongkut’s Institute of
Technology Ladkrabang in Bangkok, Thailand, in July and December 2018.
For the second phase, we worked with the Regional Centre for Technical and Vocational
Education and Training (TVET) (SEAMEO VOCTECH). We hosted a consultative
meeting with partners and relevant experts, followed by a two-day workshop for
school communities in Kampong Ayer on 28–30 January 2019. A total of 35 experts in
cultural heritage and DRM participated in the meeting, along with representatives from
SEAMEO CELLL, SEAMEO CHAT, the Regional Centre for Educational Innovation and
Technology (SEAMEO INNOTECH), SEAMEO SEN, and the SEAMEO Secretariat. The
meeting allowed us to better understand the concepts of DRM and cultural heritage,
which allowed us to run workshops in the target school communities.
The project’s success could be attributed to its partners, which include Universiti Brunei
Darussalam, the residents and teachers of Kampong Ayer, Ritsumeikan University
Institute of Disaster Mitigation for Urban Cultural Heritage (R-DMUCH), and the
International Centre for the Study of the Preservation and Restoration of Cultural Property
(ICCROM). By 2020, we hope to extend implementation to communities in Thailand and
the Philippines.
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At present, we at SEAMEO SPAFA, in collaboration with the Asia-Pacific Centre of
Education for International Understanding (APCEIU) are currently developing an
educational toolkit for the use of waterscape community schools, museums, or heritage
conservation organisations. The toolkit will incorporate principles of global citizenship
education (GCED), the Sustainable Development Goals (SDGs), concepts of tangible and
intangible cultural heritage preservation, and DRM. With the help of our other partner
units, we hope to translate the toolkit into Southeast Asian languages in the future. We will
solicit the help of the SEAMEO Secretariat to disseminate the toolkit as well to members
of the SEAMEO Schools Network.

Reducing Risks:
A Better Future for
Kampong Ayer
As a traditional waterscape settlement, Kampong Ayer is susceptible to both natural
and man-made disasters. While the occurrence of fires has been lessened by conducting
regular fire drills, the community dwellers still need to know that losing their homes to
such disasters not only affects them financially, but also puts their cultural heritage at
risk. And while waste management could pose huge problems, leaving the community
diminishes its historical significance.
Instead of abandoning a potential cultural heritage site, community members should
address issues. We believe that educating the youth about the importance of settlements
like Kampong Ayer is critical. It will not only make them more capable of managing
disasters but also prouder of their culture.
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Moving Forward:
The Next Chapter
If we succeed in saving Kampong Ayer and similar communities region-wide, then we are
one step closer to achieving SEAMEO’s education priority #3. We would also be able to
contribute to preserving Southeast Asian cultural heritage. That is not possible, however,
without collaboration.
We need to start by raising awareness before we can move on to education and actual
implementation. When all is said and done, this project would bring us closer to realising
SDGs 4.7 (promote sustainable development and global citizenship) and 11.4 (strengthen
efforts to safeguard cultural and natural heritage), apart from SEAMEO’s third education
priority—promoting resilience in the face of emergencies.
For now, we hope that the fruits of our labour—Kampong Ayer Appreciation Day and the
inclusion of a specially crafted DRM and cultural heritage module in the local syllabus—
will continue to help community members sustain ongoing efforts.
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SEAMEO TROPMED Network
Dr. Sandra B. Tempongko

Enhancing Early
Childhood Care
and Education
through Family
Education and
Health Literacy

Achieving Universal Early Childhood
Care and Education:
What Do Family Education and
Health Literacy Have to Do with It?
Over the years, we have seen evidence proving that children with access to ECCE
stayed longer in school and completed their studies, not to mention accomplish more
and performed better in school and, in the future, at work. It is thus unsurprising that
countries worldwide began implementing community-based parent education to support
and complement ECCE. The approach is proving effective as well.
Family education, however, is not complete without improving parents’ and their
children’s health literacy. It is, after all, the only way to enhance an individual’s capacity
to make important health-related decisions that would affect his/her entire life.
Research revealed that approximately one in three parents or caregivers have low
health literacy, which translates to unhealthy children. Studies also showed that ECCE,
specifically family education programmes in school, are effective means to improve
lifelong health literacy.
We believe that children retain more knowledge because they are at that life stage where
fundamental cognitive, physical, and emotional development processes take place. They
are also more likely to retain the behaviours they developed to live a healthy life.
But no amount of ECCE is complete without the support of parents and caregivers. They
are, after all, their children’s role models. Parents and caregivers shape children’s lifestyles
by example. These tenets guided us in implementing this project.
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Gaining Better Insights:
The Regional Workshop’s
Results and Findings
To effectively gather relevant data, a regional workshop was held on 15–16 July 2019 at
the SEAMEO TROPMED Network headquarters in Bangkok, Thailand. The participants
included representatives from six SEAMEO member countries—Cambodia, Indonesia,
Lao PDR, Myanmar, Malaysia, the Philippines, and Thailand—and five of our fellow
units—the Regional Centre For Early Childhood Care Education and Parenting (SEAMEO
CECCEP), SEAMEO RECFON, SEAMEO TROPMED Malaysia, SEAMEO TROPMED
Philippines, and SEAMEO TROPMED Thailand. Representatives from the SEAMEO
Secretariat and ASEAN were also present.
The workshop participants shared their respective countries’ current ECCE status as
presented in the following sections.

Health Literacy in School
Teaching health is a widely accepted strategy in Southeast Asian schools to improve
health literacy. We learned that several practices are currently being employed in the
region, including:
• Training stakeholders to ensure health literacy, which goes beyond disseminating
information
 ECCE providers are trained to become health-literate and pass on their skills and
knowledge to students and their entire families.
 Parents and caregivers are expected to turn their health literacy into action so they
can be effective role models for their children.
 Students are trained to apply what they learn in school in their everyday lives.
 Schools officials and administrators should be health-literate as well so they can
adequately support all related initiatives.
• Developing educational materials for the use of teachers and parents
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• Conducting research to effectively improve health literacy in school focusing on topics
like developing health literacy assessment tools; appropriately assessing stakeholders’
level of health literacy; and assessing the quality of ECCE, family education, and
health literacy teaching and learning materials

Early Childhood Care and Education Policies
While all of the country participants implement ECCE policies, most do not translate to
actual results. Mainstreaming issues are commonplace. Family education is not directly
addressed in all countries, however. Education ministries typically embed related
strategies into their national ECCE policies. The same is true for policies particularly for
health literacy. The following table lists the countries’ ECCE policies.
COUNTRY

POLICIES

Cambodia

•
•
•

Early Childhood Care and Development (ECCD), 2010
National School Health Policy, 2019
Social Protection Policy Framework, 2016–2025

Indonesia

•
•

Presidential Decree #60/2013 on Holistic and Integrative ECCE
Presidential Instruction #1/2017 on Community Movement for a Healthy
Life
Joint decree signed in 2014 by the Ministers of Health, Education,
Religious Affairs, and Home Affairs on School Health Units
Education and Culture Ministerial Decree on Guidance Counseling in
Primary and Secondary Schools, 2014
Education and Culture Ministerial Decree #82/2015 on Preventing and
Overcoming Violence in School Settings

•
•
•

Lao PDR

•
•
•
•

National Policy on Childhood Education (draft)
National School Health Policy
Ministerial Resolution on Water, Sanitation, and Hygiene Standards for
Early Childhood and Formal Education
Early Childhood Education Sub-Sector Plan
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COUNTRY
Malaysia

POLICIES
•

•

Myanmar

•
•
•
•
•

National Constitution
Policy on ECCD
National Education Law, 2014
National Education and Strategic Plan
National Strategic Plan for Early Childhood Intervention

Philippines

•
•
•

Early Years Act of 2013 or Republic Act (RA) 10410
Kindergarten Education Law or RA 10157
An Act Promulgating a Comprehensive Policy and a National System for
ECCD or RA 898025
Department of Education (DepEd) Order (DO) 37, s. 2011: Policies and
Guidelines for the Implementation of Universal Kindergarten Education
DO 10, s. 2004: Implementation of the Enhanced Eight-Week Early
Childhood Education for Grade 1

•
•

Thailand

•
•
•
•
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Under the MoE
 Education Act, 1996 or Act 550
 Education Act, 1996
 Regulation of SPED, 1997
 Malaysia Education Blueprint, 2013–2025
Under the Women, Family, and Community Development Ministry
 Child Act, 2001 (amended in 2016)
 Childcare Centres Act, 1984 (amended in 2007)
 Guardianship of Infants Act, 1961
 Anti-Trafficking in Person Act, 2007
 Child Evidence Witness Act, 2007
 Adoption Act and Registration of Adoption Act, 1961
 ECCD Policy, 2007
 National Reproductive and Social Health Education Policy, 2009

1999 National Education Act
Long-Term Policy and Strategy for ECCD (0–5 Age Group), 2007–2011
Regulation of the Office of the Prime Minister on ECCD Basic Education
2551, 2008
15-Year Free Education

Early Childhood Care and Education
Programme Implementation Approaches
Most of the countries that participated in the project implemented ECCE programmes
using a multi-sectoral approach spearheaded by their education ministries. Some
ministries, in fact, had their ECCE specialist units such as the Department of Early
Childhood Education in Cambodia, the Directorate of ECCE and Family Education
in Indonesia, the ECCD Council in the Philippines, and the Office of Basic Education
Commission (OBEC) in Thailand.

Current Early Childhood Care and
Education Programmes in Southeast Asia
ECCE in school settings primarily targets kindergarten and preschool students aged 4–6. It
focuses on preparing children for basic education. Teaching methodologies and mediums,
however, varied, although the use of the mother tongue is highly recommended. Most
schools also implement a number of health-related programmes to provide much-needed
services to complement ECCE.
Cambodian early childhood learners in public preschools benefit from projects like the
Water, Sanitation, and Hygiene Education (WASH) in School and nutrition improvement
programmes. ECCE service provision for community schools and home-schooled students
is left to nongovernmental organisations (NGOs) assisted by development partners such
as the United Nations International Children’s Fund (UNICEF).
In Indonesia, ECCE covers five domains—health, nutrition, education, nurturing, and
protection. ECCE falls under the jurisdiction of the Directorate of ECCE and Family
Education, which maintains technical units in 29 provinces. It trains ECCE teachers,
develops learning materials, and establishes approved learning models. Educating
children aged 5–6 is the responsibility of the Ministry of Education and Culture (MoEC).
Lao PDR students aged 3–5 obtain ECCE from kindergartens. Enhanced ECCE schoolreadiness is also part of pre-primary and primary curricula. Complementary services and
education are delivered through programmes like WASH in School and Fit for School.
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Malaysia’s MoE, meanwhile, is mandated to educate all children aged 4–6, along with
two other ministries. In 2003, the education ministry developed the National Preschool
Curriculum and required all preschools, public and private alike, to follow. The curriculum
aims to develop children’s social, intellectual, physical, and spiritual skills and aesthetic
values (creativity and appreciation). Health education provision, maintaining smokefree schools, implementing supplementary food and milk programmes, keeping healthy
canteens, and implementing the so-called “3K Campaign” are some of the country’s
ECCE projects.
Myanmar introduced KG + 12 as the new basic education structure starting Academic
Year (AY) 2016–2017 in support of providing universal ECCE.
In the Philippines, Executive Order (EO) 685 mandated DepEd to exercise technical
supervision over all programmes for all students aged five and up, including those in
daycare centres run by the Department of Social Welfare and Development (DSWD).
DepEd provides ECCE teacher training and ensures that all preschoolers are ready for
primary education.
Finally, OBEC in Thailand developed an ECCE curriculum, which is currently being used
nationwide. Schools are responsible for organising supplementary activities for parents,
families, and communities to enhance child development.
Across all countries, family education is embedded in ECCE. Programmes, however, only
cover the first 1,000 days in children’s lives. The table below lists country-specific ECCE
projects.
COUNTRY
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PROGRAMMES

Cambodia

•
•
•

Preschool Education Programme
School-Readiness Programme
WASH in School and nutrition-related programmes

Indonesia

•
•
•
•

Parenting Class for the First 1,000 Days in Children’s Lives
Web-Based Parent Education
Psychological First Aid (PFA) Programme
Fit for School Programme

Lao PDR

•
•
•

Enhanced ECCE school-readiness curriculum implementation
Parenting Package: “Love and Care for Every Child”
Community Awareness Campaign on Health, Hygiene, Nutrition, and
Disability Screening
Fit for School Programme
WASH in School Programme

•
•

COUNTRY

PROGRAMMES

Malaysia

•
•
•
•
•

Preschool curriculum implementation
Health education
Smoke-Free School Programme
Supplementary food and milk programmes
3K Campaign

Myanmar

•

Early Childhood Intervention: Integrated Services to Empower Parents
 Health screening for children aged four and below
 Parenting education
 Professional developmental assessment
 Referral
WASH in School Programme
School Health Week

•
•
Philippines

•

•

Thailand

•
•

For children aged 0–4 implemented by the ECCD Council
 Infant and Toddler Early Development Programme
 System for early illness identification and prevention
 ECCE integration into healthcare, nutrition, and social services:
 First 1,000 Days Programme
 Infant and Young Child Feeding Programme
 Supplemental Feeding Programme
 Growth Monitoring Programme
 WASH in School Programme
 Family education programmes:
 Family Support Programme
 Parenting Effectiveness Services
 Idol Ko si Nanay: First 1,000 Days Learning Module
 Breastfeeding orientation sessions
 Supplemental Feeding Programme
 ECCE programmes
For children aged five and above implemented by DepEd
 Kindergarten curriculum implementation
 Enhanced Early Childhood Education Eight-Week Programme
ECCE curriculum implementation
Parenting education
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Early Childhood Care and Education
Teacher Training Programmes
The countries’ current ECCE teacher training programmes focus on utilising the national
curricula. In nations that participate in the WASH in School Programme, teachers receive
supplementary training to effectively implement it. None of the countries, however,
provide health literacy training for teachers.

What It Will Take to Effectively Enhance
Early Childhood Care and Education
The regional workshop identified several factors that would contribute to the effective
implementation of ECCE in Southeast Asia, which include national policies and legislations
to legally support programmes; curricular reforms; innovative ECCE services; adequate
community engagement; collaboration with various sectors, government institutions,
and NGOs; regular information exchanges; and project implementation monitoring.
Mainstreaming health literacy and family education, however, is not without challenges
such as conflicting curricular priorities, insufficient ECCE teacher competency,
deprioritisation of capacity-building programmes for service providers, inadequate
support from parents and communities, and limited resources for and coverage of
programmes.
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Taking Note of Lessons Learned
The regional workshop participants agreed that integrating health literacy and family
education into ECCE requires the holistic development of children, including physically,
socially, emotionally, and mentally. As the Jomtien Declaration states: “Learning begins
at birth…” And so, to effectively ingrain important lifelong skills and knowledge into
student’s lives, we must ensure their physical, psychosocial, emotional, cognitive, and
linguistic development from the onset.
Southeast Asian countries already have the enablers in place—broad rationales,
implementers, curricula, and policies and strategies. Implementations remain beset
by challenges, though. The low priority accorded to health literacy is one of the major
concerns. Teaching and learning methodologies thus need to be improved. Existing
educational materials may require review as well.
We have seen the effects of inadequate health literacy. But before we can successfully
solve problems, we need to improve family education first. That way, health literacy is
not limited to knowledge acquisition but translates to actions. All these measures add
up to improving ECCE, which we can learn more of by taking into consideration the
projects shared by representatives from ASEAN, SEAMEO CECCEP, SEAMEO RECFON,
SEAMEO TROPMED Philippines, and SEAMEO TROPMED Thailand.

Inching Forward:
Suggested Next Steps
To move forward, Southeast Asian countries need to initiate the following activities:
• Capacity building for ECCE teachers
• Advocacy for planners and policymakers to integrate health literacy and family
education into current ECCE programmes and policies
• Assessing the level of health literacy of ECCE teachers and service providers
• Developing tools for effective literacy assessment
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For its part, the SEAMEO TROPMED Network, as the lead unit for this project, has started
initial discussions with the ECCD Council of the Philippines to identify possible next steps.
We are also working with SEAMEO CECCEP to implement health literacy improvement
programmes in Indonesia in collaboration with the country’s ECCE technical units.
The SEAMEO TROPMED Network would like to express its deep appreciation for and
gratitude to Dr. Carmen Tolabing for serving as an invaluable resource person during the
regional workshop.
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4
SEAMEO CED

SEAMEO Border
Schools Project

Addressing Barriers to Inclusion
in Southeast Asian Border Schools
The Border Schools Project aims to fulfill SDG 4 as well as SEAMEO’s education priority
area #2—addressing barriers to inclusion. It is currently supported by the Ministry of
Education and Sports (MoES) of Lao PDR and the SEAMEO Secretariat. It began with
a regional inception workshop attended by representatives from border schools and
district government staff members from the country and Thailand; SEAMEO units;
MoES, including the Departments of Teacher Education, General Education, Non-Formal
Education, and External Relations; and international donors and partner organisations.

Our Journey towards Project Completion
SEAMEO CED hosted the inception workshop in Vientiane Capital, Lao PDR on 2–4
April 2019. It focused on the theme, “Promoting Inclusive and Accessible Quality
Education,” in hopes of facilitating ICC among the SEAMEO Secretariat and several of
the organisation’s units.
The workshop participants shared their experiences in building the capacity of five border
schools. From the discussions, two key challenges were identified—lack of understanding
for the sociocultural context of students and resource and capacity constraints. Most
border schools suffered from confusion regarding national and social boundaries. Their
teachers also lacked training often driven by socioeconomic conditions.
Representatives from the border schools—the Ban Dan and Ban Duey School in Huaphan,
the Huay San and Phadam School in Bokeo, the Kengkang Primary and Nonesamphanh
School in Champasak, and the Santhong Lower Secondary School in Vientiane Capital in
Lao PDR and the Nong Khai School in Thailand—echoed SEAMEO CED’s findings. Other
barriers to inclusion cited were limited parental support due to financial constraints, lack
of strategic planning and school management skills on the part of leaders, and insufficient
teaching resources and training. These challenges are summarised in the following table.
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PROBLEM

HUAPHAN

High dropout
rate
Lack of
multi-grade
teaching
resources

ü

Lack of
teacher
training and
curricula,
specifically
for science,
mathematics,
and English
for nonnative
speakers

ü

CHAMPASAK

VIENTIANE
CAPITAL

NANG KAI

ü

ü

ü

ü

ü

ü

ü

ü

Poor hygiene

ü

ü

ü

Insufficient
infrastructure
and
equipment,
including
science and
computer
laboratories
and a library

ü

ü

ü

ü

ü

Lack of
school
gardening
teacher
training

ü

ü

ü

ü

ü

Lack of
support for
students with
disabilities
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BOKEO

ü

ü

PROBLEM

HUAPHAN

BOKEO

Insufficient
school
management
training for
principals

ü

ü

CHAMPASAK

VIENTIANE
CAPITAL

NANG KAI

In the workshop, SEAMEO unit representatives presented possible interventions that
can address the barriers identified. The Regional Centre for Tropical Biology (SEAMEO
BIOTROP), for instance, suggested training the students to engage in agriculture as a
part of food technology classes. SEAMEO INNOTECH, meanwhile, recommended the
development of multi-grade teaching tools and resources. SEAMEO QITEP in Science
and Mathematics suggested the use of remote schooling and distance education, along
with the implementation of policies to support teacher training. That way, the students
can continue to work and study at the same time. SEAMEO SEAMOLEC discussed
the possibility of developing offline teaching resources while the SEAMEO TROPMED
Network and SEAMEO TROPMED Thailand iterated the importance of health and wellbeing. Lastly, SEAMEO SEN recommended ways to develop students’ skills that match
their diversity. Implementers of the Basic Education Quality and Access in Lao PDR
(BEQUAL) Project also provided a list of positive outcomes that they achieved by helping
local or ethnic teachers develop skills using a virtual support network.
The lengthy discussion was followed by a visit to the Samphanna Lower Secondary School
where the roles of the students’ families and the community were dubbed “critical” to
ensure that learning continues despite challenges. Many students felt they were living
“double lives.” They did not know which culture to identify with. It became clear that
more work was required to truly understand the situation of border schools. As a result,
the participating SEAMEO units decided to conduct a joint planning session to come up
with a road map. That session identified key priority areas and a detailed action plan.
While SEAMEO had limited resources to address issues like lack of school infrastructure,
it can assist border school teachers in terms of learning assessment, opportunity and
constraint identification, coming up with a list of best practices from other member
countries, and a pilot study for Lao PDR.
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Where to Next?
Over time, we hope to replicate the project in other SEAMEO member countries such as
Myanmar, Timor-Leste, and Vietnam. We also believe that we can help teachers in Lao
PDR and the three counties expand their learning via the creation of a study exchange
programme. Should the project continue to succeed, it can be further extended to include
all border schools in Southeast Asia.
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5

SEAMEO RECFON

Southeast Asia
School-Based
Nutrition
Promotion
Working Group
Workshop

Addressing Barriers to Inclusion through
School-Based Nutrition Promotion
SEAMEO RECFON is committed to resolve nutrition-related problems in Southeast
Asia, hence its recent effort to establish a regional working group to address barriers to
inclusion via SBNP. This project has three primary objectives—to document and share
best practices, lessons learned, and evidence of the impact of nutrition promotion in
school; identify and share existing learning materials for nutrition promotion activities;
and advocate the integration of nutrition promotion into school activities.

Conducting a Workshop for
Better Understanding
The project began in 2019 with a regional workshop that aimed to establish the Southeast
Asian SBNP working group and plan its activities for the next three years. By the end
of the workshop, the participants reached a consensus and formalised the commitment
document for the SBNP working group. The document was finalised and signed by a
representative from each SEAMEO member country and participating unit. It was then
made part of a working paper presented during the 42nd SEAMEO High Officials Meeting
held in November of the same year.
The workshop revealed that several SBNP programmes were already being implemented
throughout the region. These projects targeted students, teachers, food handlers,
and parents. We thus collated best practices and lessons learned from successful
implementations as evidence for policymakers. We hope that our research findings
(presented in the next sections) will encourage policymakers to strengthen existing SBNP
policies to help address barriers to inclusion.

School Feeding Programmes
Health and education ministries in Indonesia, Malaysia, and the Philippines have been
working together to implement school feeding programmes as absenteeism was found to
stem mostly from lack of food. To curb the issue, the ministries strive to provide students
meals complemented by nutrition education.
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School Canteen Projects
All countries ensured that school canteen facilities are always sanitised. Some countries
like Brunei Darussalam and Singapore take nutrition to a higher level by also regulating
the kinds of food and beverages served in school canteens. They disallow operators from
selling fried food, sugary drinks, and salty snacks. The only remaining challenge was
making food vendors near schools follow regulations.

Nutrition Education
The education ministries of Indonesia and Singapore coordinate with the nations’ health
ministries to ensure that nutrition education (encompassing physical, mental, and social
health) is integrated into school curricula. They, in fact, encourage the inclusion of
nutrition-related activities in daily lessons. Singapore even solicits the help of the Health
Promotion Board to provide detailed guidelines and support for schools to prepare
healthy meals. The board thus organises culinary training for canteen vendors, guides
school canteen committees in monitoring the food and beverages sold, and provides
educational resources that promote healthy eating.

Iron and Folic Acid Supplement Provision
to Female Adolescents
In 2016, Indonesia began providing iron and folic acid supplements to all female
adolescents under the guidance of the Ministry of Health (MoH). The tablets that the
ministry provides are administered by teachers.

School Garden Projects
Indonesia and the Philippines probably lead the region when it comes to implementing
school gardening projects under the supervision of the Regional Centre for Graduate
Study and Research in Agriculture (SEAMEO SEARCA), SEAMEO BIOTROP, SEAMEO
RECFON, and SEAMEO SEAMOLEC. The countries have been helping students gain
lifelong skills in gardening since 2016.
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Fit for School Programme
Deutsche Gesellschaft für Internationale Zusammenarbeit (GIZ) has been helping the
health ministries of Indonesia and the Philippines implement the Fit for School Programme
in hopes of alleviating malnutrition in schools.
All of these ongoing efforts have been promoting nutrition throughout the region and we
hope to support them as SEAMEO strives to achieve its education priority area #2.
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Forming the School-Based Nutrition
Promotion Working Group and the Future
While the SEAMEO member countries are at different levels of SBNP implementation,
we recognise and appreciate their efforts. We would, however, like to speed up progress
and so have been doing all we can to establish a forum that will allow participants to
track other nations’ progress and share best practices. The SBNP working group aims to
be the catalyst for the region.
Aside from serving as a platform for sharing, the SBNP working group can also help train
and certify teachers as nutrition educators acknowledged by their respective governments.
The group hopes to continue collaborating with health and education ministries to ensure
the project’s success.
At present, the SBNP working group ad-hoc committee members include representatives
from Indonesia, Lao PDR, Malaysia, the Philippines, Thailand, and Vietnam; SEAMEO
BIOTROP; the SEAMEO TROPMED Network; SEAMEO TROPMED Philippines; and
SEAMEO RECFON. The ad-hoc committee is set to draft guidelines for SBNP working
group membership and decision-making. It will also document the project’s progress,
identify funding sources and mechanisms, coordinate activities, and disseminate
information.
In its first year, the SBNP working group plans to organise a regional meeting to
commemorate its establishment and showcase best practices from members. Following
that, it also hopes to convene experts who will compile the best practices presented during
the regional meeting in a book for Southeast Asian users.
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6
SEAMEO SEN

Action Research on
Advocating Proper
Nutrition in Special
Education Schools
for Children with
Attention Deficit
Hyperactivity
Disorder and
Down Syndrome in
Southeast Asia

Addressing Barriers to Inclusion for Students
with Attention Deficit Hyperactivity Disorder
and Down Syndrome
Children with special needs are especially susceptible to inadequate growth because of
developmental delay and lack of interest in food. Additionally, some conditions cause an
abnormal increase or decrease in metabolism, causing children to either be underweight
or overweight.
Children with down syndrome tend to be heavier than their peers due to low muscle
tone, rejection of healthier or low-calorie food, and bone-related problems that limit their
physical activities. That is especially true for those confined to wheelchairs. In such cases,
a careful approach is required to limit calorie intake while providing the needed nutrients
that allow for normal growth and development.
Proper nutrition is a big concern for children with special needs as it greatly affects
their behavioural and physical growth and development. They have different dietary
requirements and food restrictions. Feeding them inappropriate food results in slower
psychomotor development that may lead to other health issues like constipation, celiac
disease, acid reflux, and weight gain, among others. Thus, it is important to address their
nutritional needs on a daily basis.
The situation worsens when children with special needs go to schools that serve food that
do not conform to their nutritional needs. In Southeast Asia, children with special needs
often attend SPED schools or are home-schooled. A few, meanwhile, study in regular
schools.
SPED schools are of different types. Some are run by the government while others are
operated by private individuals or corporations. More often than not, these schools serve
students with different types and severities of learning disabilities. The disabilities can
range from spectrum disorders such as autism or Asperger’s to attention disorders like
ADHD to learning disabilities such as dyslexia and down syndrome. Some SPED schools
cater to those with physical or emotional disorders as well.
In light of all these, we at SEAMEO SEN realised that we need to ensure that children
with ADHD and down syndrome obtain access to healthy food options from school
canteens. Thus began our action research on advocating proper nutrition in SPED schools.
We hope to determine how many SPED schools in Southeast Asia have canteens that
serve the right kinds of food for students with ADHD and down syndrome; develop a
menu of appropriate food options for the said children based on medical research results;
create advocacy materials; and enhance the knowledge and skills of SPED school heads,
teachers, and canteen staff so they can provide the appropriate food.
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The research also will pilot-test the menu in selected SPED schools in Malaysia so we can
come up with policy recommendations for the education ministries of all other Southeast
Asian countries.

What We Have Accomplished So Far
SEAMEO SEN have conducted the first workshop for the project in 2019 in collaboration
with SEAMEO RECFON, SEAMEO TROPMED Malaysia, SEAMEO CED, and the
International Medical University of Malaysia, supported by the MoE. As has been said
earlier, the project aims to influence policy development and implementation in SEAMEO
member countries. We hope that its results can guide policymakers on providing
appropriate food for children with ADHD and down syndrome in SPED schools so the
region can move one step closer to truly addressing barriers to inclusion.
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Future Project Expectations
After holding the three-day workshop, we derived several inputs from the participants
from the interactive discussions and brainstorming sessions. These have become part of
our draft policy recommendations to date. The workshop also helped us move towards the
next step in our agenda—conducting in-depth action research. After a fruitful discussion
among the project committee members, we hope to submit a policy brief containing our
collated recommendations for education ministries throughout the region.
As of July 2020, the project team is ready to start data collection in selected SEAMEO
member countries. We have taken standard operating procedures and COVID-19-related
requirements and protocols in the countries we hope to serve into careful consideration.
Despite the challenges in light of the pandemic, we will push on to fulfill our commitment
to ensure the project’s success.
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7

SEAMEO CHAT

History in
the Eyes of
the Digital
Generation
(Phase 1):
A New Pedagogy
in Teaching
History

Adopting a 21st-Century Curriculum
for History Appreciation
It is undeniable—we cannot live without information technology (IT) and digital devices.
We are officially in the so-called “digital era.” But as globalisation continues to sweep the
world, interest in history has declined especially among today’s youth. This realisation
urged SEAMEO CHAT to look into potential reasons why in hopes of reviving interest in
the subject amidst a rapidly changing digital landscape.
Is it time to change how we teach history? Should we harness the power of technology?
How? This project sought out ways for history teachers to do all that. By its end, we hope
to empower teachers to reinvent history education by making interactive lesson plans
guided by a regional teaching toolkit that we hope to develop in the final phase.

Gaining a Much Broader Perspective
through a Consultative Meeting
The project began with a regional consultative meeting held on 12–13 December 2019
at the SEAMEO CHAT headquarters. A total of 20 participants comprising curriculum
planners and education specialists from Indonesia, Myanmar, Singapore, and Thailand
attended the meeting and shared their experiences. They also discussed potential ways to
teach history in the digital age.
Unsurprisingly, all countries were interested in engaging learners to study history
digitally. They hoped to come up with a digital history pedagogy and learning materials.

Takeaways from the Pedagogy Session
• Teaching history is not just about remembering important dates, places, and people.
It should improve students’ critical thinking by asking “why” and “how” questions.
• History textbooks need an upgrade. Lessons need more group discussions, roleplaying, and other hands-on activities that encourage learners to explore historical
facts.
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• Today’s generation have shorter attention spans. Digital means such as videos,
animations, simulations, and blended and experiential learning activities are thus a
must.

Lessons Learned from the Training Resources Session
This brainstorming session allowed the participants to discuss why curricular content
should match its target. Today’s generation learns differently from previous generations
who effectively absorbed information from books. In the end, it was agreed that a group
of academic and IT experts be formed to match content with more era-appropriate lesson
plans.

The Way Forward
The consultative meeting participants convinced SEAMEO CHAT of the urgent need to
collaborate with partners to effectively develop a new pedagogy for teaching history in
the digital era. These next steps were proposed:
• Create online resources for learners in the basic education level
• Select topics based on relevance
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• Utilise technology to develop digital learning materials and make these available to
everyone on the SEAMEO CHAT website

As the next step, we plan to organise a regional workshop to seek experts’ inputs in
selecting topics for each Southeast Asian country by November 2020. Along with the
experts, we will invite curriculum planners from SEAMEO member countries and
specialists from units like SEAMEO INNOTECH and SEAMEO SEAMOLEC. Together,
we will continue to make history teaching 21st-century-ready.
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8

SEAMEO CHAT

Enhancing
Effective
Classroom
Teaching
Practices for
Special Education

Reducing Barriers to Inclusion for
Students with Special Needs
SPED has always been an important element of every country’s national education
policies as it ensures that no learner is left behind. That said, SEAMEO is committed
to reducing any and all barriers that may prevent the inclusion of children with special
needs in education.
In an effort to meet the requirements of the organisation’s education priority area #2,
SEAMEO CHAT hopes to endow SPED teachers with the training and resources that
would help them better educate students with disabilities.

Training the Trainers for the Trainees’ Benefit
We worked closely with SEAMEO SEN to host a country training workshop for SPED
teachers in basic education schools in Myanmar. The workshop, held on 10–12 July
2019 at the SEAMEO CHAT headquarters, sought to enhance the educators’ ability to
teach students with special needs. As the expert in SPED, we naturally sought the help
of SEAMEO SEN to identify necessary professional skills and resources. The workshop
participants were divided into two groups—teachers of hearing- and visually impaired
students.
The training for educators of hearing-impaired students included discussions on the
different types and causes of deafness, how to identify and measure hearing loss, how
to interact and communicate with deaf children, the types of hearing devices used by
children, hearing aid checking and maintenance, and methods to teach the hearingimpaired that included the use of individual education plans (IEPs). The training for
educators of visually impaired students, meanwhile, included discussions on teaching
the blind and using sighted guides and task analyses.
The workshop did not only focus on the theoretical but also allowed the participants and
resource persons to take part in hands-on activities. They experienced what it was like to
actually teach the hearing- and visually impaired through study visits to Basic Education
High School No. 3 Dagon (a school for the hearing-impaired) and Basic Education High
School No. 6 Kyeemyindine (a school for the visually impaired).
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At the end of the workshop, the trainees’ capacity for SPED improved. They can hopefully
apply what they learned to their profession.

What Happens Now?
Based on the feedback for this programme, SEAMEO CHAT hopes to host a similar
regional workshop, this time targeting representatives from all other Southeast Asian
countries. We would like to acknowledge the contributions of our resource persons,
SEAMEO SEN, and the MoE of Myanmar without whom this project would not have
been successful.
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SEAMEO Units and
Their Specialisations
Education
SEAMEO
CELLL

SEAMEO QITEP
in Science

SEAMEO RIHED

SEAMEO
RECSAM

SEAMEO
SEAMOLEC

SEAMEO QITEP
in Language

SEAMEO QITEP
in Mathematics

SEAMEO
RETRAC

Lifelong learning
seameocelll.org

Science and
mathematics
education
recsam.edu.my

SEAMEO SEN

Special education
needs
seameosen.org

SEAMEO CED
Community
education
development

Quality science
teaching
qitepinscience.org

Open and distance
education
seamolec.org

Quality mathematics
teaching
qitepinmath.org

SEAMEO
CECCEP

Early childhood
care and education
and parenting
seameo-ceccep.org

Higher education
management
rihedseameo.org

Quality language
teaching
qiteplanguage.org

Regional training
vnseameo.org

SEAMEO TED

Technical education
development
seameoted.org

SEAMEO
INNOTECH

Educational
innovation and
technology
seameo-innotech.
org

SEAMEO RELC
Language
education
relc.org.sg

SEAMEO
VOCTECH

Vocational and
technical education
and training
voctech.org

SEAMEO SEPS
Sufficiency
economy
philosophy for
sustainability

Science
SEAMEO
BIOTROP

Tropical biology
biotrop.org

SEAMEO
SEARCA

Agricultural
research
searca.org

SEAMEO
RECFON

Food and nutrition
seameo-recfon.org

SEAMEO
STEM-ED

Science,
technology,
engineering, and
mathematics
education

SEAMEO
TROPMED
Network

Tropical medicine
and public health
seameotropmed
network.org

SEAMEO
TROPMED
Malaysia

Microbiology,
parasitology, and
entonomy
imr.gov.my

SEAMEO
TROPMED
Philippines

Public health,
hospital
administration, and
occupational health
cph.upm.edu.ph

Culture
SEAMEO CHAT
History and
tradition
seameochat.org

SEAMEO
SPAFA

Archeology and
fine arts
seameo-spafa.org

SEAMEO
TROPMED
Thailand

Tropical medicine
tm.mahidol.ac.th

seameosecretariat
SEAMEOSecretariat
seameo_s
SEAMEOsecretariat
SEAMEO Secretariat
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