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The Vision of PCDP is:
To see an empowered Parkari community, literate, healthy, self-reliant,
socially integrated and free from socio-economic oppression. (Itis a
holistic approach.)
There is a strong emphasis on community owned schools which develop
literacy in the mother tongue and transfer these skills to provincial,
national and international languages.



The Mission of PCDP is:
To reduce poverty and to facilitate sustainable development through a
combination of targeted projects, to promote self help activities and to
improve the livelihood of the community.

SINDH
PROVINCE

Where are we in Sindh/Pakistan?

In Pakistan, PCDP is working in the southern area of the province of Sindh. The
main office is situated in the district of Mirpurkhas and the branch office is in
Nagarparkar.

Nagarparkar (Desert)

Geographically, Nagarparkar is a desert and rocky area. This area is totally
dependent on rain.The community’s main resource is livestock.

Drinking Water



In the desert area women travel a long distance to fetch the drinking water from
the deep wells. Drinking water is the main problem for people and livestock.
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Deser ran

Communities face a lot of traveling problems. Six wheel drive trucks carry desert
passengers to their destination only 2 or 3 times a day.

Community homes

People of the community make their own homes with local materials. These
homes are very cool in the summer. The capacity of one home is 6-7 persons.



Lower Sindh (Irrigated Area)

The irrigated area has the advantage of canals. Agriculture depends on canal
water and the majority of the community drinks this water. The community’s main
income comes from working as labors and farmers. They are peasant farmers
under the landlords.

Clean drinking water

The community in the irrigated area faces the problem of unclean drinking water.
The canal water is not safe to drink (stomach ache and other diseases are
common among the community). PCDP has provided hand pumps to many
villages to address the problem of water borne diseases.



Destitute Community

People work from day to night to support their family. There is a lack of many
basic essentials: clean drinking water, education, health services, proper clothing
and proper food. Women and children are the, most disadvantaged.

PCDP Projects

PCDP’s current projects are Parkari Literacy, Health Care, Development & Relief,
Production and Distribution, Advocacy and Awareness, Literature Translation
and the Parkari Audio Visual Project.

1. The Parkari Literacy Project (PLP) is one of PCDP’s core activities. PLP is
a community based literacy development project, which aims to provide
education for children living in isolated villages.

2. Health is wealth. Women and children in the desert & rural areas of
Sindh/Pakistan face many health problems. The Health Care Project
promotes the importance of clean drinking water, smokeless stoves, family
planning and warns about HIV/AIDS. It also provides mother and child
health care, trains midwives and basic health workers and provides on-
the-spot medical check-ups. The Health Care Project improves health
conditions by providing training for midwives. Having trained midwives
reduces the mortality rate for both mother and child.

3. The Development & Relief Project seeks to reduce poverty among the
community by promoting skills training and income generating initiatives.
(Current initiatives are: a goat scheme, candle making scheme, sewing
scheme, handicraft scheme and emergency response to natural and man-
made disasters (flood and drought). In the desert area drought is the main
problem that forces people to migrate from the desert to the irrigated area.
Because of migration children drop out of the schools. PCDP focuses on
ways to assist the community in times of natural disasters.

4. The Parkari Audio Visual Project produces audio cassettes for illiterate
people. They cover cultural and educational materials, children’s stories,
drama, poetry and songs.

5. The Advocacy and Awareness Project provides information and action on
issues such as the education of girls, family planning and human rights.

6. The Literature Translation Project is actively translating appropriate
materials into the mother tongue.

7. The Production and Distribution Project produces a wide variety of books.
Books and cassettes are distributed throughout the community on regular
field visits. The whole community can benefit from these mother tongue
books and cassettes.



Mother Tongue Based — MLE (Project)

The Parkari Literacy Project (PLP) uses Parkari, the mother tongue of the community, as
the first language of education. The Parkari language is highly respected at the local
level. The main purpose of PLP’s bilingual education programme is to teach in the
mother tongue in order to build a good foundation and increase the children’s confidence,
so they will have an easier time transferring into the government schools.

There are currently 27 village schools established and running. Of these, 18 are in
the desert area and 9 are in the irrigated area.

In total there are 1030 students benefiting from these community based schools.

Of these, 686 students belong to the desert schools.

A total of 45 teachers and 14 assistant teachers have been trained and are working
successfully in these community schools.

PLP has one Project Manager and five School Supervisors who manage the project and
monitor the progress of both students and teachers.

Rationale of the Parkari Literacy Project

There are many reasons why this project has been implemented.
The literacy rate among the Parkari community is barely 2% percent
compared to the national rate of 45%.

Poverty is the major problem of the community. This is why people do not
have access to education. They have low incomes and live hand to mouth.

Most of the government schools have a lack of
teachers and therefore children do not attend. So the
schools remain closed.

Community children do not have opportunity to
complete their primary education. Fear, pressure, lack
of respect, discrimination and distance from the
schools are other reasons why children do not attend.



After completing primary from PCDP schools, there is little hope for the girls
and boys to access their secondary education!

The 3 girls, pictured to the right with their class, had
completed their MLE-plus primary level. But due to no
secondary schools in their area, they are not able to
continue further education.

Parents are afraid to send their girls to the distant government schools. The
girls also fear the attitude and behavior of the teachers who are not from their
community.

We have discovered that MT—based MLE is very successful in promoting
education into the target community.

We know the multilingual education program is very popular in the community
because there is a very positive response. The results of the schools are
good and the children’s performance is very good.

The people in the community are asking for
more schools to be opened. Out of 1030
students in 27 schools, 280 are girls.

When the schools were first opened, there
were hardly one or two girls in a class, but now
there are 280 girls. This is a great achievement!
These girls will complete their primary level
and again the dilemma for them is secondary
schools.

If a girl is educated in the future she will educate her family.

Materials

PCDP provides locally written Parkari books, language
learning cassettes and other educational materials such
as culturally appropriate books, teacher training
materials and health education materials.



Integrated approach with community Citizen Board

Each school has separate School Management Committees, one for men & one
for women. These committees supervise and manage the school and other
village development activities. They continuously monitor these activities and
move towards sustainability.

Principles of sustainability

Sustainability is very important to the success of any MLE project. Clinton
Robinson has outlined five principles of sustainability (see annex). PCDP has
addressed these principles using culturally appropriate half-and-half profit
sharing income generation schemes.

Signs of sustainability
VILLAGE-BASED COMMUNITY ScHOOLS. The local community assumes ownership
for the project. They say, ‘This is our school, our teachers, our village committee
and the project leader is from our community.’

Local Community Ownership

Committed Teachers From Local Communities

Income Sharing for Schools

Community Operated Bank Account

Human interest story:

In one village, a Hindu religious leader, Khoro Bhagat was
opposed to the school opening in his village. When he saw
the use of mother tongue in the school, he became very
supportive. On his death bed he told his sons, ‘Whatever
you do, don't let the school close.’

Human interest story:

In another village, a man, even though he did not have
children in school, gave 60 acres of land to be used for
school income so that the village children can get an
education and the school cannot be closed.



CoMMITTED TEACHERS FROM LOCAL COMMUNITY. Because the teachers are
teaching in their own village, they feel more responsibility to see the children do
well and have a vision of a better future for their community. We have found that
even during the summer holidays the teachers are continuing to teach on their
own initiative.

INCOME SHARING FOR SCHOOLS.There are several different income generation
schemes that are contributing to sustainability.

- Goat initiative: PCDP provides a female goat for each student. Female goats
are used because they provide milk for the children and the goats that are
born are sold for income. Half of the income is given to the school and half is
kept by the family.

Every income generation scheme works on a 50/50 basis.

Candle making initiative: materials are given to whomever the village
committee chooses to make candles. Half of the profit goes to the school.
Sewing initiative. This scheme has two parts:

o The firstis for primary students to learn sewing skills so that they can
save money by sewing their own clothes and make money by sewing
for others.

0 The second is directed at adults. The adults pay fees which contribute
to the school income.

CoMMUNITY-OPERATED BANK ACCOUNT. All of the income that comes to the school
is deposited into the community operated bank account. This money is saved for
future operation because the community is aware from the beginning that after 4

years, PCDP will no longer support them financially. (See Annex 1. Abstract.)

PCDP staff (Poonam Paschal, Erona Paschal and Lalchand Paul) after the conference a
group picture with Dr. Susan Malone, Dr. Dennis Malone.



Further detail contact:

Poonam Paschal & Lalchand Paul
Emails: Parkari_cdp@kastanet.org
poonam paschal@kastanet.org

Ic_paulgoel@yahoo.com

10



ANNEX 1

Robinson, C. (1998). Planning for Sustainability: A Preliminary Overview,
Notes on Sociolinguistics 3:143-151.

PRINCIPLES OF SUSTAINABILITY

To be succcessful in the long term, all development work must be based on the
principle of sustainability. The following principles are basic to ongoing
sustainability of any development programme:

Vision

Relationships

Skills

Organisation

Finances

These principles are fulfilled in the Parkari Literacy Project’s “half-and-half”
schemes in the following ways:

Vision Income generation schemes require a shared vision
for cooperative development.

Relationships PCDP, Village Committees and villagers work in
mutual cooperation.

Skills PCDP provides appropriate skill training as well as
equipment.

Organisation PCDP provides an organisational framework for all
schemes.

Finances PCDP provides not only 3 years seed money but also
the training and equipment for ongoing income
generation.

ANNEX 2
ABSTRACT

for the Second International Conference on Language Development, Language
Revitalization, and Multilingual Education in Ethnolinguistic Communities

The Parkari community in Sindh province of Pakistan has a literacy rate of barely
2%, compared to the national rate of 45% (1998 census). A number of factors
contribute to this dismal literacy situation. Among them are low income, lack of
schools close to the communities, lack of teachers, high absenteeism of those
teachers appointment to rural areas, “ghost schools” (schools on paper that do
not exist of function in reality) and lack of teacher supervision.
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The result is a remarkably poor primary education situation
for Parkari children, and especially for Parkari girls. Because
of a history of abuse of lower secondary girls sent out of their
villages communities to schools, Parkari parents are very
reluctant to allow their daughters to go distant government
schools.

This paper presents an overview and evaluation of a village-level mother tongue-
based multilingual education program established by the Parkari Community
Development Program (PCDP), a local NGO. The program enables students to
begin learning in their mother tongue and then helps them ‘bridge’ into Sindh (the
official state language and medium of instruction in state primary and secondary
schools), in addition to teaching Urdu and English as subjects.

Teachers are recruited from the communities (an important factor in Parkari
parents’ willingness to send their girls to the schools) and trained in learner-
centered instructional approaches. PCDP provides locally written Parkari books,
language learning cassettes, other education materials, and translations of
culturally appropriate books, teacher training materials and health education
materials. Each school is supervised and managed by a dual (female/male) local
Community Citizen Board (CCB).

The paper also describes ways that the PCDP has worked with Parkari
communities to meet challenges to the education program, including opposition
from landlords and politicians, natural disasters (drought, famine, floods), and the
lack of girls’ access to primary and secondary schools.
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