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INTRODUCTION 

Background 

In	November	2014,	 the	Global	Action	Programme	(GAP)	on	Education	 for	Sustainable	
Development	 (ESD)	 was	 launched	 at	 the	 “United	 Nations	 Educational,	 Scientific	 and	
Cultural	Organisation	(UNESCO)	World	Conference	on	ESD”	 in	Aichi‐Nagoya,	 Japan,	 to	
build	on	 the	achievements	of	 the	United	Nations	 (UN)	Decade	of	ESD	and	 create	new	
momentum	for	action.	GAP’s	goal	is	to	generate	and	scale	up	action	in	all	levels	and	areas	
of	education	and	learning	to	accelerate	the	progress	towards	sustainable	development.	
GAP	has	five	priority	action	areas	to	allow	for	strategic	focus	and	partnerships,	namely:	

 Advance	policies	

 Enhance	learning	and	training	environments	

 Build	the	capacities	of	educators	and	trainers	

 Empower	and	mobilise	the	youth	

 Accelerate	the	implementation	of	sustainable	solutions	at	the	local	level	

As	the	leading	agency	for	ESD,	UNESCO	coordinates	the	global	implementation	of	GAP.	In	
this	context,	UNESCO	designed	the	new	initiative,	 “Today	for	Tomorrow:	Coordinating	
and	 Implementing	GAP	on	ESD.”	Funded	by	 the	 Japan	government	and	 in	cooperation	
with	the	Southeast	Asian	Ministers	of	Education	Organisation	(SEAMEO),	the	project	will	
focus	 on	 implementing	 the	 five	 GAP	 priority	 action	 areas	 aided	 by	 effective	 global	
coordination.	
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Rationale 

Educators	and	trainers	are	powerful	agents	of	change	who	can	deliver	the	educational	
response	to	advance	sustainable	development.	But	they	must	first	acquire	the	necessary	
knowledge,	skills,	attitudes,	and	values	to	support	the	transition	to	a	sustainable	society.	

Teacher	 education	 institutions	 (TEIs),	 teacher	 educators,	 and	 teachers	 have	 a	 wide‐
ranging	influence	on	policies	and	practices	in	education	and	development	and	hold	key	
responsibilities	 for	delivering	quality	education	 in	all	 levels.	ESD	 in	 teacher	education	
should	help	reorient	the	community,	revisit	the	priorities	of	programmers,	and	rethink	
methods	to	make	education	relevant	and	responsive	to	today’s	global	challenges.		

To	 achieve	 a	 holistic	 and	 integrated	 approach	 to	 reorienting	 the	 education	 system	 to	
address	sustainability,	capacity‐building	will	be	required	at	all	 levels;	 from	pre‐school,	
primary,	 secondary,	 tertiary,	 vocational	 and	 adult	 education,	 and	 across	 formal,	 non‐
formal	and	informal	education.	This	capacity‐building	efforts	needs	to	be	supported	by	
policy	and	resources,	within	and	across	all	institutions	involved	in	education	and	learning	
‐	government,	civil	society	and	the	private	sector	‐	working	in	partnership	at	the	global,	
regional	and	national	 levels.	But	 for	this	reorientation	to	succeed,	 it	will	require	a	
strong	grounding	in	the	local	context,	while	being	guided	by	policy	frameworks	at	
the	regional	and	global	levels.	

Project Objectives 

This	TEI	project	aims	to	facilitate	a	process	of	institutional	transformation	whereby	the	
participants	are	able	to	

 First,	 develop	 a	 locally	 relevant	 ESD	 integration	 framework	 on	 the	 basis	 of	 a	
situational	analysis	that	can	help	adapt	them	identify,	adapt	or	develop	their	own	
ESD	approach	appropriate	for	their	specific	local	and	institutional	contexts.		

 Second,	based	on	this	framework,	to	identify	a	set	of	ESD	competencies	for	pre‐
service	teachers,	and	

 Third,	 is	 to	 build	 on	 current	 experience	 and	 trial	 an	 approach	 involving	 the	
practice	teaching	school	rounds	of	pre‐service	teachers	as	opportunities	for	them	
to	learn	about	ESD	through	the	local	school	and	community	realities	that	they	will	
face.	
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Project Methodology 

The	 end	 of	 Decade	 of	 ESD	 global	 report	 argued	 that	 despite	 the	 obvious	 progress	 in	
implementation	of	ESD	in	schools,	 there	has	been	the	“absence	of	clearly	articulated	
ESD	strategies	and	policies	and	the	lack	of	ESD	educator	competencies”	identified	to	
enable	effective	capacity‐building	of	teachers	and	school	leaders	who	are	key	actors	in	
this	re‐orientation	of	education	to	address	sustainability.			

The	earlier	attempts	at	integrating	ESD	in	schools	and	educational	institutions	at	all	levels	
have	 resulted	 in	 what	 we	 would	 describe	 as	 a	 wealth	 of	 ESD	 resources	 that	 have	
approached	 this	 reorientation	mainly	 through	 curriculum	 integration.	Therefore	 this	
project	attempts	to	utilize	these	resources	as	the	starting	point	but	encourage	local	
and	institutional	contextualization.		

This	approach	supports	the	second	observation	that	was	forwarded	by	the	end	of	Decade	
of	 ESD	 global	 report	 recognized	 how	 the	 previously	 described	 proliferation	 of	 ESD	
resources	has	had	limited	success	because	there	has	been	a	huge	gap	in	the	ability	of	these	
resources	 to	 address	 the	 challenge	 of	 “institutionalizing	 ESD	 –	 to	 ensure	 strong	
political	support	to	implement	ESD	on	a	systemic	level”			

The	 project	 will	 be	 informed	 by	 participatory	 action	 research	 as	 a	 key	
principle/methodology	 for	 change	 in	 TEI’s	 and	 therefore	 is	 more	 about	 guiding	
participants	 through	 a	 process	 rather	 than	 being	 a	 top‐down	 guide	 to	 ‘best‐
practice’.	

Workshop Objectives 

The	Sub‐Regional	Workshop	on	ESD	for	TEIs	aims	to:	

 provide	capacity	building	through	a	set	of	training	workshops	for	deans	and	
educators	of	selected	teacher	education	institutions	to	integrate	ESD	concepts	
and	principles	in	their	institution’s	curriculum	and	teaching	and	learning	
practices;		

 develop	capacity	to	do	in‐country	ESD	workshops	with	five	more	teacher	
education	institutions	utilizing	the	Southeast	Asia	ESD	(SEA‐ESD)	modules	that	
are	adapted	to	the	contexts	of	the	sub‐region	and	the	respective	countries;	and		

 conduct	a	review	and	analysis	of	ESD	materials	a	regional	survey	and	meta	
analysis	as	inputs	to	the	SEA	ESD	modules.	
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PARTICIPANTS 

The	following	participants	will	present	country	papers	during	the	sub‐regional	workshop	
on	ESD	for	TEIs.	

University	 Participant	

Royal	University	of	Phnom	Penh	
Russian	Federation	Boulevard,	Tourkork,	Phnom	
Penh,	Cambodia	

Dr.	Sok	Soth	
Dean	
Faculty	of	Education	
Phone:	+855	(77)	608250	
Email:	sothsok@gmail.com	
	
Mr.	Sot	Visal	
Teacher	Education	Programme	Coordinator	
Faculty	of	Education	
Phone:	+855	(89)	338156	
Email:	visalsotme@gmail.com	

The	National	Institute	of	Education	(NIE)	
80	Preah	Nordom	Blvd.,	Phnom	Penh,	Cambodia	

Mr.	Mam	Chansean	
Deputy	Head	
Planning	and	Management	Department	
Phone/Fax:	+855	(23)	212512	
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University	 Participant	

Email:	mamchansean@gmail.com	
	
Mr.	Mao	Saroeun	
Deputy	Head	
Education	Department	
Phone:	+855	(12)	832329	
Email:	maosaroeun@yahoo.com	

Gadjah	Mada	University	
Bulaksumur,	Main	Building	Office,	Second	Floor	
West	Wing,	Yogyakarta	55281	Indonesia	

Dr.	Suratman	M.Sc.	
Vice	Rector	
Research	and	Community	Services	
Phone:	+62	(274)	6491902	
Fax:	+62	(274)	565223	
Email:	ratman_woro@ugm.ac.id;	
ratman_woro@yahoo.com	
	
Dr.	Agus	Maryono	
Lecturer	and	Administrator	of	the	Indonesian	
River	Restoration	Movement	(IRRM)	and	the	
Indonesian	River	School	Movement	
Phone:	+62	(081)	1254254	
Fax:	+62	(274)	564239	
Email:	agusmaryono@ugm.ac.id;	
agusmaryono@yahoo.com	

National	University	of	Laos	
Dongdok	Campus,	Xaythany	District,	P.O.	Box	
7322,	Vientiane	Capital,	Lao	People’s	Democratic	
Republic	(PDR)	

Dr.	Phimpha	Phiathep	
Head	of	the	Department	of	Pedagogy	Social	
Science	
Faculty	of	Education	
Phone:	+856	(20)	55428376	
Fax:	+856	(21)	770473	
Email:	phiathep@yahoo.com	

Souphanouvong	University	
Nasangvuey	Village,	Luangprabang	District,	
Luangprabang	Province,	Lao	PDR	

Mr.	Thongthiane	Vathanavong	
Vice	Dean	
Faculty	of	Education	
Phone:	+856	(20)	29935557	
Fax:	+856	(71)	212127	
Email:	tthiane@gmail.com	
	
Mr.	Vangvichit	Kittikhoun	
Head	of	the	Academic	Affairs	Division	
Faculty	of	Education	
Phone:	+856	(20)	56027869	
Fax:	+856	(71)	212127	
Email:	chitkoun@gmail.com	
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University	 Participant	

Philippine	Normal	University	(PNU)	
Cadiz	City,	Negros	Occidental	6121,	Philippines	

Dr.	Gliceria	Arlyn	Guarino	Garancho	
Dean	for	Academics	and	Environment	and	Green	
Technology	Education	
Phone/Fax:	+63	(034)	4930265	
Email:	garancho.gag@pnu.edu.ph	
	
Ms.	Veverle	De	Los	Angeles	San	Juan	
Instructor	II/GAD	Focal	Person	
Faculty	of	Teacher	Development	
Mañago	Extension,	Barangay	Magsaysay,	Lopez,	
4316	Philippines	
Phone:	+63	(042)	7174008	
Email:	sanjuan.vdla@pnu.edu.ph	

Cebu	Normal	University	
Osmeña	Boulevard,	Cebu	City	6000	Philippines	

Dr.	Ethel	De	Leon	Abao	
Officer‐in‐Charge	(OIC)	
College	of	Teacher	Education	
Phone:	+63	(32)	2318044	
Fax:	+63	(32)	2539611	
Email:	etheldlabao@yahoo.com	
	
Dr.	Jennifer	De	Pano	Paño	
Focal	Person	
College	of	Teacher	Education	
Email:	jenniferpano90@yahoo.com	

Chulalongkorn	University	
254	Phyathai	Road,	Pathumwan,	Bangkok	10330	
Thailand	

Dr.	Athapol	Anunthavorasakul	
Director	of	the	ESD	Centre	
Division	of	Curriculum	and	Instruction	
Faculty	of	Education	
Phone:	+66	22182565	local	8074	
Fax:	+66	22182624	
Email:	anun.atha@gmail.com	
	
Dr.	Fuangarun	Preededilok	
Lecturer	
Division	of	Development	Education	
Faculty	of	Education	
Phone/Fax:	+66	22182565	local	7060	
Email:	fuangarun.p@chula.ac.th	

Khon	Kaen	University	
123	Moo	16,	Mittraparb	Road,	Naimuang	Sub‐
District,	Muang	District,	Khon	Kaen	40002	
Thailand	

Dr.	Nuchwana	Luanganggoon	
Deputy	Dean	for	International	Relations	Affairs	
Faculty	of	Education	
Phone:	+66	(089)	9441249	
Fax:	+66	(043)	343454	
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University	 Participant	

Email:	nuchwana@kku.ac.th	
	
Dr.	Parichat	Saenna	
Assistant	Dean	for	Academic	and	International	
Affairs	
Faculty	of	Education	
Phone:	+66	(082)	4859441	
Fax:	+66	(043)	343454	
Email:	parichsa@kku.ac.th	

Vietnam	National	University	
G7	Building,	144	Xuan	Thuy	Street,	Cau	Giay	
District,	Hanoi	10000	Vietnam	

Dr.	Huy	Duc	Nguyen	
Vice	Rector	
University	of	Education	
Phone/Fax:	+84	(4)	37548092	
Email:	huynd@vnu.edu.vn	
	
Dr.	Minh	Thi	Hong	Nguyen	
Dean	
School	of	Interdisciplinary	Studies	(SIS)	
Phone:	+84	(9)	04101065	
Email:	minhnth@gmail.com	

The	 following	 resource	 persons	 were	 also	 invited	 to	 share	 their	 experiences	 and	
expertise	on	ESD.	

Organisation	 Resource	Person	

Office	of	the	Basic	Education	Commission	(OBEC)	
Ministry	of	Education	(MoE)	
Ratchadamnoen	Nok	Road,	Dusit,	Bangkok	10300	
Thailand	 	

Dr.	Benjalug	Namfa	
Advisor	to	the	Secretary‐General	
	
Ms.	Wongduan	Suwansiri	
Senior	Academic	Official	
Email:	wongduansu@gmail.com	

RMIT	University	
CRICOS	079979K	Building	37,	Level	5,	Room	13,	
411	Swanston	Street,	Melbourne,	Australia	

Dr.	Jose	Roberto	Guevara	
Associate	Professor	
International	Development	Programme	
Email:	roberto.guevara@rmit.edu.au	
	
Ms.	Julie	Anne	Harris	
Executive	Officer	
Environment	Education	Victoria	
58	Cawood	Street,	Apollo	Bay	3233	Australia	
Email:	eo@eev.vic.edu.au	
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The	sub‐regional	workshop	would	not	have	been	succeeded	without	the	valuable	help	of	
the	following	people.	

Organisation	 Organiser	

UNESCO	Bangkok	
Asia‐Pacific	Regional	Bureau	for	Education	
920	Sukhumvit	Road,	Phra	Khanong,	Khlong	Toei,	
Bangkok	10110	

Ms.	Ushio	Miura	
Programme	Specialist	
Phone:	+66	(0)	23910577	
Fax:	+66	(0)	23910866	
Email:	u.miura@unesco.org	

SEAMEO	Secretariat	
920	Sukhumvit	Road,	Phra	Khanong,	Khlong	Toei,	
Bangkok	10110	

Dr.	Ethel	Agnes	P.	Valenzuela	
Deputy	Director	for	Programme	and	
Development	
Phone:	+66	(0)	23910144	
Fax:	+66	(0)	23812587	
Email:	ethel@seameo.org	
	
Ms.	Pranee	Prakobdee	
Administrative	Officer	
Email:	pranee@seameo.org	
	
Ms.	Pimratchada	Patanasuthikul	
Executive	Secretary	
Email:	pimratchada@seameo.org	
	
Ms.	Tachana	Sae‐Tieo	
Administrative	Assistant	for	Purchasing	
Email:	tachana@seameo.org	
	
Mrs.	Chanika	Nonthachai	
Secretary	for	Programme	and	Development	
Email:	chanika@seameo.org	
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PROGRAMME 

4	JUNE	2017	

Time	 Activity/Objective	 Expected	Outcome	 Facilitator	

15:00–18:00	

Arrival	at	Chang	Rai,	
Thailand	
	
Pre‐workshop	
consultations	to	
discuss	initial	survey	
results	

Participants’	final	
presentations	on	the	
current	ESD	situation	
in	their	respective	
countries	

Dr.	Jose	Roberto	
Guevara	
RMIT	University	

5	JUNE	2017	(DAY	1)	

Time	 Activity/Objective	 Expected	Outcome	 Facilitator	

09:00–10:00	

1.1	Opening	
Messages	
	
Message	from	UNESCO	
by	Ms.	Ushio	Miura	
	
Message	from	SEAMEO	
by	Dr.	Ethel	Agnes	P.	
Valenzuela	
	
1.2	Workshop		
Orientation	
	

Get	to	know	the	
participants	

Ms.	Chanika	
Nonthachai	
SEAMEO	Secretariat	
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Time	 Activity/Objective	 Expected	Outcome	 Facilitator	

Rationale	and	
objectives	of	the	SEA	
ESD	Workshop	by	Dr.	
Ethel	Agnes	P.	
Valenzuela	
	
Introduction	of	
participants	
	
Group	photo	

10:00–10:30	 Coffee/Tea	Break	

10:30–12:00	
1.3	Overview	of	ESD	
Concepts	and	Practices	

Understand	ESD	
concepts	and	practices	

Dr.	Jose	Roberto	
Guevara	
RMIT	University	

12:00–13:30	
Lunch	Break	
Chiang	Roong	1,	First	Floor	

13:30–14:30	

1.4	Country	Paper	
Presentations	on	ESD	
Policies,	Practices,	
Issues,	and	Challenges	
in	Cambodia,	Lao	PDR,	
and	Indonesia	

Understand	ESD	
policies,	practices,	
issues,	and	challenges	
in	each	country	

Dr.	Ethel	Agnes	P.	
Valenzuela	
SEAMEO	Secretariat	

14:30–15:00	 Coffee/Tea	Break	

15:00–17:00	

1.4	Country	Paper	
Presentations	on	ESD	
Policies,	Practices,	
Issues,	and	Challenges	
in	the	Philippines,	
Thailand,	and	Vietnam	

Understand	ESD	
policies,	practices,	
issues,	and	challenges	
in	each	country	

Dr.	Ethel	Agnes	P.	
Valenzuela	
SEAMEO	Secretariat	

18:00–20:00	
Welcome	Dinner	
(Attire:		National	
Costume)	

	
Ms.	Pimratchada	
Patanasuthikul	
SEAMEO	Secretariat	
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6	JUNE	2017	(DAY	2)	

Time	 Activity/Objective	 Expected	Outcome	 Facilitator	

08:30–09:00	
Registration	and	
Opening	Session	
Icebreaker	

	
Ms.	Tachana	Sae‐Tieo	
SEAMEO	Secretariat	

09:00–10:00	

2.1	Synthesis	of	
Situational	Analysis:	
ESD	Integration	
Successes	and	
Challenges	

SEA	ESD	Integration	
Framework	for	TEIs	

Dr.	Jose	Roberto	
Guevara	
RMIT	University	

10:00–10:30	 Coffee/Tea	Break	

10:30–12:00	

2.2	Global/Regional	
ESD	Integration	
Initiatives:	Lessons	
Learned	

 ESD	
integration	in	
social	
sciences:	

 Australian	
case	study	

 ESD	GAP	and	
SDGs	

	

Dr.	Ethel	Agnes	P.	
Valenzuela	
	
Ms.	Julie	Harris	
	
Ms.	Ushio	Miura		

12:00–13:30	
Lunch	Break	
Chiang	Roong	1,	First	Floor	

13:30–17:00	

ESD	Workshop	
	
Responding	to	
Challenges:	ESD	
Curriculum	
Mainstreaming	
Approaches	

Familiarity	with	
approaches:	
	

 ESD	subject	
 Embedding	ESD	

across	the	
curriculum,	

 Content‐	or	issue‐
based	ESD,	

 Method‐based	
ESD,	

 Whole‐school	
approach,	

 Community‐based	
approach	

Dr.	Jose	Roberto	
Guevara	(facilitator)	
	
Chulalongkorn	Univ	
Phil	Normal	Univ	
	
Cebu	Normal	Univ	
	
Khon	Kean	Univ	
	
	
Australian	School	
example	
	
Universitas	Gadja	
Madha	

18:00	onwards	 Dinner	(Free	Time)	
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7	June	2017	(DAY	3)	

Time	 Activity/Objective	 Expected	Outcome	 Facilitator	

08:30–09:00	
Registration	and	
Opening	Session	
Icebreaker	

	
Ms	Tachana	Sae‐Tieo	
SEAMEO	Secretariat	

09:00–10:00	

3.1	Presentation	of	
proposed	approach	to	
ESD	Curriculum	
Mainstreaming:	Pre‐
Service	Teacher	
Practicum	

	
Dr.	Jose	Roberto	
Guevara	
RMIT	University	

10:00–10:30	 Coffee/Tea	Break	

10:30–12:00	

3.2	ESD	Curriculum	
Mainstreaming	
Approach	Selection	by	
TEIs	

Select	from	and/or	
adapt	the	seven	
approaches	presented	

Dr.	Jose	Roberto	
Guevara	
RMIT	University	

12:00–13:30	
Lunch	Break	
Chiang	Roong	1,	First	Floor	

13:30–15:00	

3.3	Contextualising	the	
ESD	Integration	
Modules	for	Each	TEI	
Workshop	

Identify	possible	ESD	
integration	approaches	
for	each	TEI	

Dr.	Jose	Roberto	
Guevara	
RMIT	University	

15:00–15:30	 Coffee/Tea	Break	

15:30–17:00	

4.1		Orientation	for	
the	School	Visit	
	
Chang	Rai	Context	
History	of	the	ESD	
School	Project	
Child‐Centered	Rights	
The	Seven‐Step	
Approach	
	
Sharing	of	Personal	
Learning	Objectives	

Understanding	the	
background	of	the	
change	process	in	the	
Chang	Rai	School,	
which	integrated	ESD	
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8	JUNE	2017	(DAY	4)	

Time	 Objective	 Expected	Outcome	 Facilitator	

06:30–19:00	 Chang	Rai	School	Visit	

Understanding	the	
background	of	the	
change	process	in	the	
Chang	Rai	School,	
which	integrated	ESD	

	

9	JUNE	2017	(DAY	5)	

Time	 Objective	 Expected	Outcome	 Facilitator	

08:30–09:00	
Registration	and	
Opening	Session	
Icebreaker	

	
Ms.	Tachana	Sae‐Tieo	
SEAMEO	Secretariat	

09:00–10:30	
5.1	Reflections	on	the	
School	Visit	and	
Lessons	Learned	

Identify	lessons	
learned	and	how	they	
can	be	applied	in	each	
TEI	

Dr.	Ethel	Agnes	P.	
Valenzuela	
SEAMEO	Secretariat	

10:30–11:00	 Coffee/Tea	Break	

11:00–12:00	
5.2		Institutional	
Mainstreaming	and		
TEI	Action	Planning	

Action	plans	in	
preparation	for	
country‐level	
workshops	

Dr.	Ethel	Agnes	P.	
Valenzuela	
SEAMEO	Secretariat	

12:00–13:30	
Lunch	Break	
Chiang	Roong	1,	First	Floor	

13:30–14:00	
5.3	Workshop:	TEI	
Action	Planning	

Action	plans	in	
preparation	for	
country‐level	
workshops	

Dr.	Ethel	Agnes	P.	
Valenzuela	
SEAMEO	Secretariat	

14:00–15:30	
5.4	Presentation	of	
Action	Plans	

Action	plan	
presentations	

Dr.	Ethel	Agnes	P.	
Valenzuela	
SEAMEO	Secretariat	

15:30–16:00	 Coffee/Tea	Break	
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Time	 Objective	 Expected	Outcome	 Facilitator	

16:00–16:30	
5.5	Evaluation	and	
Synthesis	 	

Ms.	Pimratchada	
Patanasuthikul	
SEAMEO	Secretariat	

16:30–17:00	 Closing	Ceremonies	 	
Ms.	Ushio	Miura	
UNESCO	

10	JUNE	2017	

Time	 Activity/Objective	 Expected	Outcome	 Facilitator	

08:30	onwards	
Departure	of	
participants	 	 	
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1.1  OPENING MESSAGE 

Education for Sustainable Development and the Global Action Programme on 

Education for Sustainable Development 

By:	Ms.	Ushio	Miura,	UNESCO	Bangkok	

Dr	Ushio	Miura	gave	a	welcome	message	 to	 the	
conference	 participants.	 	 She	 presented	 the	
overview	 of	 the	 GAP	 project	 in	 the	 Asia	 Pacific	
Region.		GAP	on	ESD	aims	to	generate	and	scale	up	
action	 in	 all	 levels	 and	 areas	 of	 education	 and	
learning	 to	 accelerate	 progress	 towards	
sustainable	 development.	 ESD	 allows	 every	
human	being	to	acquire	knowledge,	skills,	values,	

and	attitudes	 that	empower	 them	to	contribute	 to	sustainable	development	and	make	
informed	decisions	and	take	responsible	actions	for	environmental	integrity,	economic	
viability,	and	a	just	society	for	the	present	and	future	generations.	ESD	is	transformative	
education	in	that	it	aims	to	reorient	societies	towards	sustainable	development.	ESD	also	
links	SDG4	on	education	to	all	other	SDGs.		The	project	responds	to	GAP	priority	action	
area	3—educators	as	well	as	SDG	4.7	and	4.c.		
  



 

20 | P a g e  
 

1.2  WORKSHOP 

ORIENTATION 

SUSTAINABILITY BEGINS WITH TEACHERS IN SOUTHEAST ASIA 

By:	Dr.	Ethel	Agnes	P.	Valenzuela,	SEAMEO	Secretariat	

Dr	Ethel	Agnes	P.	Valenzuela,	Deputy	Director	for	Programme	
and	 Development	 gave	 a	 warm	 welcome	 to	 the	 	 SEA	 ESD	
Workshop	participants.	 	 She	explained	 that	 the	 	 sub‐regional	
workshop	 on	 ESD	 for	 TEIs	 is	 a	 contribution	 to	 the	 project,	
“Today	for	Tomorrow:	Coordinating	and	Implementing	GAP	on	

ESD,”	supported	by	UNESCO	and	the	Japan	government.	

To	share	the	historical	note,	Dr	Valenzuela	also	informed	the	conference	participants	that	
in		November	2014,	GAP	on	ESD	was	launched	at	the	“UNESCO	World	Conference	on	ESD”	
held	in	Aichi‐Nagoya,	Japan,	to	build	on	the	achievements	of	the	UN	Decade	of	ESD	and	
create	new	momentum	for	action.	GAP’s	goal	is	to	generate	and	scale	up	action	in	all	levels	
and	 areas	 of	 education	 and	 learning	 to	 accelerate	 progress	 towards	 sustainable	
development.	

Dr	Valenzuela	presented	the	expected	activities	on	a	daily	basis:	Day	1	will	provide	an	
overview	of	ESD	concepts	and	practices	via	the	participants’	country	paper	presentations.	
On	 day	 2,	 the	 participants	 will	 do	 a	 situational	 analysis	 of	 global	 and	 regional	 ESD	
integration	 initiatives.	They	will	 be	 asked	 to	 share	 their	 learning	and	 respond	 to	ESD	
challenges	in	relation	to	existing	ESD	curricula.	On	day	3,	the	participants	will	propose	
ESD	integration	approaches	for	curriculum	mainstreaming	and	contextualising	in	their	
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respective	TEIs.	On	day	4,	the	participants	will	go	on	a	field	visit	to	Bansankong	School	
in	Chiang	Rai,	which	 is	a	zero‐waste	school.	They	will	 then	learn	about	the	seven‐step	
case	study	approach	and	project‐based	learning	(PBL)	and	participate	in	an	open	forum	
on	ESD	practices.	On	the	last	day,	the	participants	will	be	asked	to	reflect	on	the	school	
visit	to	create	their	own	action	plans,	which	will	then	be	evaluated	by	peers	and	experts.	
They	can	then	apply	their	learning	in	their	home	countries.	

The	conference	goals	are	as	follows:	

1) provide	capacity	building	 through	 a	 set	 of	 training	workshops	 for	deans	and	
educators	of	selected	teacher	education	institutions	to	integrate	ESD	concepts	and	
principles	in	their	institution’s	curriculum	and	teaching	and	learning	practices;		

2) develop	 capacity	 to	 do	 in‐country	 ESD	workshops	with	 five	 more	 teacher	
education	 institutions	utilizing	 the	Southeast	Asia	ESD	(SEA‐ESD)	modules	 that	
are	adapted	to	the	contexts	of	the	sub‐region	and	the	respective	countries;	and		

3) conduct	a	review	and	analysis	of	ESD	materials	a	regional	 survey	and	meta	
analysis	as	inputs	to	the	SEA	ESD	modules.		

Phase	 1	which	was	 done	 by	 a	 UNESCO‐SEAMEO	 Consultant	was	 also	 shared.	 It	 is	 on	
regional	survey	to	do	a	situation	analysis.	Highlights	are	as	follows:	

 We	do	not	lack	ESD	resources	and	good	practice	stories	that	could	serve	as	
guides	for	teacher‐educators	to	help	prepare	pre‐service	teachers.		

 The	 current	 resources	 utilise	 innovative,	 creative	 and	 participatory	
teaching	 and	 learning	 approaches	 that	 aim	 to	 develop	 knowledge,	 skills	
and	values	relevant	to	ESD.	Therefore	instead	of	writing	new	resources,	we	
wanted	to	utilise	the	existing	resources	but	address	the	gaps	identified.	

 One	of	these	gaps	were	linked	to	the	strong	tendency	for	a	more	top‐down	
approach	to	how	these	resources	were	developed	and	disseminated.		

The	survey	confirmed	the	range	from	TEIs	who	were	just	starting	their	ESD	journey	
to	advanced	levels	of	curriculum	integration	of	ESD.		
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1.3 ESD OVERVIEW 

Education for Sustainable Development:  

A Conceptual and Practice Framework for Integration into Pre-Service Teacher 

Education 

By:	Dr.	Jose	Roberto	Guevara,	RMIT	University	

Dr	 Jose	 Roberto	 Guevara,	 the	 workshop	 expert	
facilitator	 talked	 	 about	 the	Decade	 of	 Education	 for	
Sustainable	 Development	 (DESD)	 and	 how	 it	
contributed	 to	 the	 progress	 of	 ESD	 over	 the	 last	
decade.	He	emphasized	that	for	ESD	integration	to	be	
effective,	 it	 will	 involve	 efforts	 at	 the	 ministerial,	
national,	community,	and	regional	or	provincial	levels	
to	 instigate	changes	within	and	across	 institutions	of	
higher	 education	 and	 their	 faculties	 related	 to	
engaging	 pre‐	 and	 in‐service	 teachers.	 It	 also	 entails	
change	at	the	individual	faculty	member	level.	To	succeed,	it	will	need	funding	and	other	
resources	aided	by	partnerships,	research,	communication,	and	information	technology	
(IT).	

Dr	Guevara	 shared	 that	 ESD	needs	 effective	mainstreaming.	 ESD	 to	 be	mainstreamed	
within	pre‐service	teacher	education	means	not	 just	added	on	through	the	teaching	of	
single	 units	 or	marginalised	 content	 but	 also	mainstreaming	 for	 “the	 inclusion	 of	 the	
content	and	practice	of	a	particular	idea	(such	as	learning	for	sustainability)	within	an	
organisation,	 institution,	 or	 system	 (such	a	pre‐service	TEIs)	 to	 such	an	extent	 that	 it	
becomes	embedded	within	its	policies	and	activities”.	
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ESD	is	not	a	new	Framework	according	to	Dr	Guevarra.	ESD	empowers	learners	to	make	
informed	decisions	and	take	responsible	actions	for	environmental	integrity,	economic	
viability,	 and	 a	 just	 society	 for	 the	 present	 and	 future	 generations	 whilst	 respecting	
cultural	diversity.	It	is	about	lifelong	learning	and	is	an	integral	part	of	quality	education.	
ESD	 is	 holistic	 and	 transformational	 education	 that	 addresses	 learning	 content	 and	
outcomes,	 pedagogies,	 and	 the	 learning	 environment.	 It	 achieves	 its	 purpose	 by	
transforming	society.	

To	achieve	a	holistic	and	integrated	approach	for	education	to	effectively	contribute	to	
achieving	sustainable	development,	the	following	priorities	were	identified:	

 Improving	basic	education	

 Reorienting	the	education	system	towards	sustainability	

 Increasing	public	awareness	and	understanding	of	sustainability	

 Training	a	workforce	to	guide	the	implementation	of	sustainability	

ESD	promotes	five	types	of	learning	as	the	basis	for	fostering	sustainable	development	
by	learning	to	know,	learning	to	do,	learning	to	live	together,	and	learning	to	be—the	Four	
Pillars	of	Education	presented	in	1996	by	the	UNESCO	Task	Force	on	Education	for	the	
21st	Century.	ESD	added	another	pillar—learning	to	transform	oneself	and	the	society—
to	meet	challenges	that	were	unforeseen	in	the	past.	

Whilst	 early	 environmental	 education	 in	 Southeast	 Asia	 recognised	 the	 value	 of	 local	
culture	in	protecting	a	community’s	resources,	these	initiatives	often	focused	on	nature	
conservation	 and	were	 primarily	 developed	by	 the	Ministries	 of	 Environment	 and/or	
Agriculture	 to	 support	 the	 policy	 environment	 for	 mainstreaming	 environmental	
education.	

A	 conference	 on	 ESD	 integration	 into	 teacher	 education	 made	 the	 following	
recommendations	relevant	to	our	TEI	initiative:	

 TEIs	can	further	the	systemic	integration	of	ESD	into	teacher	education.	

 Rather	than	or	in	addition	to	introducing	new	courses,	we	should	also	focus	on	
how	 the	 relevance,	 meaningfulness,	 and	 quality	 of	 existing	 subjects	 can	 be	
enhanced	through	the	inclusion	of	ESD	in	education.	



 

24 | P a g e  
 

 Regional	partnerships	are	strengthened	and	used	in	the	professional	development	
of	ESD	for	teachers	and	teacher	educators.	

 ESD	should	be	included	in	the	professional	development	of	leaders	at	all	levels.	

To	integrate	ESD	into	teacher	education,	we	must	first	develop	a	conceptual	framework	
for	ESD	integration	that	addresses	two	gaps—the	need	for	educator	competencies	and	
the	challenge	of	institutionalising	ESD.	This	bottom‐up	contextualisation	approach	will	
ensure	that	key	players	develop	greater	ownership	of	the	processes	of	ESD	integration	
and	education	system	reorientation.	This	 is	consistent	with	 the	observation	about	 the	
limited	 success	 of	 ESD	 integration	 and	 the	 need	 for	 institutionalising	 ESD	 where	
“educators	must	be	more	than	instruments	of	delivery	of	the	ESD	message.	They	must	be	
centrally	 involved	 in	 developing	 the	 concepts,	 content,	 pedagogy,	 evaluation,	 and	
research	that	will	support	the	creation	of	ESD.”	

Dr	 Guevara	 shared	 the	 early	
attempt	 of	 both	 UNESCO	 and	
SEAMEO	 in	 the	 mid‐1990s	 called	
“Learning	 for	 a	 Sustainable	
Environment:	 Innovations	 in	
Teacher	 Education	 Project.”	 He	
said	that	it	is	worthwhile	to	revisit	
its	 success	 in	 terms	 of	 using	 a	
localised	 approach	 to	 module	
development	 and	 utilising	 a	
participatory	 action	 research	 and	
networking	 approach	 for	 ongoing	
professional	 development.	
However,	 the	 more	 relevant	
argument	 forwarded	 by	 this	 project	 experience	 was	 how	 often	 pre‐service	 teacher	
education	 projects	 can	 be	 very	 top‐down	 and	 so	 “deny	 key	 stakeholders	 a	 role	 in	
knowledge	 production	 and	merely	 position	 them	 as	 passive	 receptors	 or	 adopters	 of	
centrally	prescribed	research	and	innovation.”	

Moreover,	 Dr	 Guevara	 said	 that	 a	 UNESCO‐Asian	 Conference	 on	 Education	 and	
International	 Development	 (ACEID)	 report	 observed	 how	 innovations	 in	 teacher	
education	were	usually	externally	motivated,	which	further	reduces	the	role	of	teachers	
to	 that	 of	 “passive	 receivers”	 of	 centrally	 produced	 curricula.	 The	 project	 proponents	
argued	 that	 the	actual	process	of	developing	 their	own	 institutional	 and	national	ESD	
integration	situational	analysis	is	potentially	one	approach	to	ensure	that	the	participants	
are	solving	a	problem	“they	personally	recognise.”	But	more	than	just	assisting	them	with	
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the	 situational	 analysis	 or	 problem	 identification,	 this	 TEI	 project	 aims	 to	 facilitate	 a	
process	where	the	participants	will	develop	a	locally	relevant	ESD	integration	framework	
that	can	help	them	identify,	adapt,	or	develop	their	own	ESD	modules	that	are	appropriate	
for	their	specific	local	and	institutional	contexts.	

Finally,	he	said	we	must	try	an	approach	that	involves	practice	teaching	school	rounds	
for	pre‐service	teachers	as	opportunities	for	them	to	learn	about	ESD	through	the	local	
school	 and	 community	 realities	 that	 they	 will	 face.	 The	 project	 incorporates	 the	 key	
principles	of	action	research	as	a	core	methodology	for	implementing	changes	in	TEIs.	It	
is	thus	about	guiding	us	as	co‐participants	through	a	discovery	process	rather	than	being	
a	top‐down	guide	to	“best	practices”	in	ESD	integration	into	teacher	education.	
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1.4  SITUATIONAL 

ANALYSIS: COUNTRY 

PRESENTATION 

HIGHLIGHTS 

CAMBODIA 

Four	participants	(Dr.	Sok	Soth,	Mr.	Sot	Visal,	Mr.	Mam	Chansean,	and	Mr.	Mao	Saroeun)	
from	two	universities	(the	Royal	University	of	Phnom	Penh	and	NIE)	in	Cambodia	were	
invited	to	share	their	own	experiences	on	ESD	integration.	

Royal University of Phnom Penh	
By:	Dr.	Sok	Soth		
and	Mr.	Sot	Visal	

Dr	Sok	Soth	presented	ESD	Integration	in	Cambodia.	He	
shared	that	the	university	has	been	instituting	ESD	
reforms	since	2013.	Its	Board	of	Trustees	created	the	
overall	vision	for	and	oversees	the	ESD	integration.	It	
created	a	strategic	team	via	the	Strategic	Plan	(2014–
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2018).	It	also	has	academic	councils	to	align	learning	outcomes	with	
internationalisation.	ESD	is	practiced	and	will	be	integrated	into	the	university’s	
Strategic	Plan	(2019–2023).	

The	university	is	a	mass	education	provider	that	ensures	inclusive	and	equitable	quality	
education	and	promotes	lifelong	learning	opportunities	for	all.	ESD	is	included	in	its	DNA,	
specifically	 in	 Association	 of	 Southeast	 Asian	 Nations	 (ASEAN)	 and	 global	 studies.	
Lifelong	learning	and	community	development,	meanwhile,	are	handled	by	specialised	
departments.	The	university	also	has	an	Annual	Culture	Day,	which	is	celebrated	via	a	
charity	event.	It	also	has	an	Annual	Clean‐Up	Day,	in	partnership	with	PolyU.	It	also	has	a	
University	Social	Responsibility	Programme	and	the	Silk	Project	that	support	sustainable	
development	 aided	by	 a	 faculty	 research	 fund.	 Teacher	 education	programmes	 in	 the	
Faculty	of	Education	have	also	been	designed	with	ESD	in	mind.	

National Institute of Education	
By:	Mr.	Mam	Chansean		
and	Mr.	Mao	Saroeun	

Representatives	 from	 NIE	 shared	 the	 extent	 of	 ESD	
integration	 in	 Cambodia.	 Accordingly,	 NIE	 formed	 a	
committee	on	ESD	integration	with	external	experts	from	
UNESCO,	 the	 Ministry	 of	 Environment,	 and	 the	 Royal	
Academy	 of	 Cambodia	 and	 internal	 experts	 or	 selected	
competent	 trainers	 to	 design	 training	 for	 subject	 area	
heads	to	train	trainers	and	all	other	NIE	trainers	on	ESD.	

NIE	trainers	in	17	major	subjects	were	taught	ESD	concepts	by	national	and	international	
experts.	The	trainers	read	the	existing	training	curriculum	and	looked	for	appropriate	
lessons	to	integrate	ESD	into.	They	then	developed	the	training	curriculum	and	sample	
lesson	plans.	

General	ESD	concepts	were	covered	 in	 four	hours.	All	 trainers	taught	 teacher	trainees	
about	ESD	integration.	Trainees	were	asked	to	integrate	ESD	in	their	lesson	plans.	

Several	challenges,	however,	remained	such	as	limited	trainer	knowledge	of	ESD	and	ESD	
integration	methods,	difficulty	integrating	ESD	into	all	lessons,	and	lack	of	ESD‐related	
documents	in	Khmer.	
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INDONESIA 

Two	 participants	 (Dr.	 Suratman	M.Sc.	 and	 Dr.	 Agus	Maryono)	 from	 the	 Gadjah	Mada	
University	in	Indonesia	were	invited	to	share	their	own	experiences	on	ESD	integration.	

Gadjah Mada University	
By:	Dr.	Suratman	M.Sc.		
and	Dr.	Agus	Maryono	

Dr	 Suratman	 shared	 the	 University	 Strategic	 Plan	
(2012–2022)	 of	 GMU	 that	 aims	 to	 develop	 learning	
systems	 that	 can	 solve	 local,	 national,	 and	 global	
challenges;	 conduct	 research	 on	 and	 create	 products	
that	 are	 environmentally	 friendly,	 applicative,	 and	
responsive	 to	 community	 and	 national	 problems	 and	
challenges;	engage	in	community	services	that	support	

sustainability;	 and	 develop	 a	 physical	 resource	 management	 system	 that	 is	
accommodative	and	environmentally	friendly.	

IRRM	 taught	 the	 community	 along	 the	 river	 how	 to	 properly	 interact	 with	 their	
environment.	 It	believes	that	the	community	should	take	care	of	the	river	because	the	
government	may	not	be	able	to	handle	the	problem	on	its	own.	The	movement	sought	the	
community	and	schools’	help	in	restoring	the	river.	They	implemented	clean‐up	drives	
and	harvested	rainwater	for	reuse.	It	has	resulted	in	a	better	society	and	enhanced	the	
community’s	economic	and	environmental	quality,	apart	from	developing	their	culture.	

The	university	developed	a	special	curriculum	for	schools	near	rivers	to	encourage	ESD.	
River	schools	were	the	heart	of	the	movement.	They	are	one	of	the	biggest	contributors	
to	Indonesia’s	much‐cleaner	rivers	these	days.	

LAO PEOPLE’S DEMOCRATIC REPUBLIC 

Three	 participants	 (Dr.	 Phimpha	 Phiathep,	 Mr.	 Thongthiane	 Vathanavong,	 and	 Mr.	
Vangvichit	Kittikhoun)	 from	 two	universities	 (the	National	University	of	Laos	and	 the	
Souphanouvong	University)	in	Lao	PDR	were	invited	to	share	their	own	experiences	on	
ESD	integration.	
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National University of Laos	
By:	Dr.	Phimpha	Phiathep	

TEIs	 in	 Lao	 PDR	 produce	 teachers	 in	 accordance	
with	government	policies.	Teacher	training	requires	
English	 and	 information	 and	 communication	
technology	(ICT)	classes.	

ESD	 is	 now	 being	 integrated	 into	 the	 entire	
education	 system	 despite	 challenges	 that	
include:	

 Educational	development	is	slow	and	of	low	
quality.	

 The	quantity	and	quality	of	educational	 institutions	do	not	match	the	country’s	
socioeconomics	development	needs.	

 The	country’s	human	resource	pool	is	not	enough	to	support	the	labour	market.	

 Students	 prefer	 to	 study	 in	 universities	more	 than	 in	 vocational	 colleges.	 This	
could	 be	 because	 even	 the	 government	 prefers	 to	 recruit	 university	 over	
vocational	college	graduates.	

 Most	of	the	government’s	budget	goes	to	teachers’	salaries;	only	7–9%	is	allocated	
for	other	expenditures.	

 The	state	investment	in	education	is	quite	limited	and	policies	for	human	resource	
development	are	not	integrated	into	laws.	

PHILIPPINES 

Four	participants	(Dr.	Gliceria	Arlyn	Guarino	Garancho,	Ms.	Veverle	De	Los	Angeles	San	
Juan,	Dr.	Ethel	De	Leon	Abao,	and	Dr.	Jennifer	De	Pano	Paño)	from	two	universities	(PNU	
and	 the	 Cebu	 Normal	 University)	 in	 the	 Philippines	 were	 invited	 to	 share	 their	 own	
experiences	on	ESD	integration.	
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Philippine Normal University	
By:	Dr.	Gliceria	Arlyn	Guarino	Garancho		
and	Ms.	Veverle	De	Los	Angeles	San	Juan	

PNU	 Visayas	 was	 designated	 as	 the	 Environment	 and	 Green	 Technology	 Education	
(EGTE)	Hub	by	virtue	of	the	Board	of	Regents	(BoR)	Resolution	No.	U‐1865	series	of	2012.	
The	 hub	 was	 created	 to	 attend	 to	 non‐mainstreaming	 courses	 and	 for	
internationalisation.	

PNU	 shall	 be	 known	 as	 an	 internationally	 recognised	 and	 nationally	 responsive	 TEI	
specialising	 in	EGTE.	As	 an	EGTE	hub,	 it	 is	 committed	 to	producing	 teachers	who	are	
excellent,	 responsive,	 and	 empowered;	 education	 leaders	 who	 are	 competent	 with	
knowledge,	 skills,	 values,	 and	 ethics	 to	 lead	 and	 manage	 high‐quality	 education	
programmes	 specifically	 on	 EGTE;	 and	 research	 scholars	 who	 are	 proficient	 in	
groundbreaking	and	cross‐disciplinary	inquiries.	

For	almost	four	years	as	an	EGTE	hub,	PNU	has	initiated	programs	and	developed	policies	
at	the	campus	level.	It	also	established	linkages	with	agencies	whose	advocacy	is	related	
to	environmental	protection	and	preservation.	

Cebu Normal University	
By:	Dr.	Ethel	De	Leon	Abao		
and	Dr.	Jennifer	De	Pano	Paño	

Dr	 Jennifer	 introduced	 the	 Cebu	 Normal	
University	 to	 the	 delegates.	 She	 said	 that	CNU	
envisions	 to	 become	 a	 leading	 multi‐
disciplinary	 research	 university	 of	 education	
committed	 to	 build	 a	 strong	nation.	 It	 aims	 to	
develop	 high‐performing	 professionals	 and	
intellectuals	 proficient	 in	 generating	 new	
knowledge	towards	a	progressive	and	peaceful	
pluralistic	society.	Its	mission	comprises	three	mutually	reinforcing	thrusts:	

 Transformation	 education	 that	 nurtures	 thinking	 individuals	 who	 are	 valued	
members	and	leaders	of	the	society	
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 High‐impact	research	that	pushes	the	boundaries	of	knowledge	in	education	and	
contributes	to	improving	communities	

 Strong	partnerships	that	collectively	and	creatively	address	development	gaps	in	
the	community	

The	 university	 has	 included	 three	 ESD	 modules—Introduction	 to	 DRR	 in	 Education,	
Climate	Change	Action	for	Sustainable	Development,	and	Youth	Xchange	Climate	Change	
and	Lifestyle	Guidebook—into	its	existing	curriculum.	

THAILAND 

Four	 participants	 (Dr.	 Athapol	 Anunthavorasakul,	 Dr.	 Fuangarun	 Preededilok,		
Dr.	 Nuchwana	 Luanganggoon,	 and	 Dr.	 Parichat	 Saenna)	 from	 two	 universities	 (the	
Chulalongkorn	University	 and	 the	Khon	Kaen	University)	 in	 Thailand	were	 invited	 to	
share	their	own	experiences	on	ESD	integration.	

Chulalongkorn University	
By:	Dr.	Athapol	Anunthavorasakul		
and	Dr.	Fuangarun	Preededilok	

Dr	Athapol	shared	Chulalongkorn	University’s	approach	to	ESD	
integration	involves	thematic	training	modules	and	networking	
with	practitioners,	academia,	supporters,	and	policy	makers.	It	
builds	 links	 and	 bonds	 between	 schoolteachers	 and	 teacher	
educators	 in	 TEIs.	 It	 uses	 a	 learning	 platform	 that	 is	
continuously	updated	via	 the	support	of	professional	 learning	
communities	(PLCs),	mentors	and	coaches,	and	the	empowered	
school	as	a	learning	community	(SLC).	

It	has	a	capacity‐building	program	for	equip	regional	mobile	trainer	teams	in	18	areas	
and	implements	MIDL	classrooms	in	schools	and	universities,	DCE	schools	and	camps,	
and	global	citizenship	education	(GCE)	pilot	schools	and	training	centres	aided	by	OBEC,	
MoE,	and	UNESCO	Bangkok.	

It	is,	however,	still	facing	challenges	such	as	the	huge	number	of	students	per	class;	lack	
of	 time	to	prepare	 for	 lessons	and	coach	students;	 insufficient	academic	support	 from	
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experts,	 practitioners,	 and	 networks;	 and	 transitioning	 ESD	 from	 being	 a	 teacher	
education	course	to	a	general	education	course.	

To	continue	ESD’s	proper	implementation,	policy	support	from	government	agencies	is	
needed.	 Schools	must	 realise	 that	ESD	and	environmental	 education	activities	are	not	
extra	burdens.	ESD	integration	requires	flexibility,	diversity,	and	creativity.	

Khon Kaen University  
By:	Dr.	Nuchwana	Luanganggoon		
and	Dr.	Parichat	Saenna	

The	Khon	Kaen	University	established	an	ESD	integration	demonstration	school	based	on	
findings	 from	 collaborative	 research	 and	professional	 development	workshops.	 It	 has	
since	been	integrating	ESD	into	pre‐	and	in‐service	teacher	training	via	curriculum	design	
and	instructional	management.	

VIETNAM 

Two	participants	(Dr.	Huy	Duc	Nguyen	and	Dr.	Minh	Thi	Hong	Nguyen)	from	the	Vietnam	
National	 University	 in	 Vietnam	were	 invited	 to	 share	 their	 own	 experiences	 on	 ESD	
integration.	

By:	Dr.	Huy	Duc	Nguyen		
and	Dr.	Minh	Thi	Hong	Nguyen	

Dr	 Minh	 of	 the	 Vietnam	 National	 University	 (VNU)	
shared	 that	 the	 School	 of	 Interdisciplinary	 Studies	
was	 established	 to	 organise	 interdisciplinary	
programs	 and	 implement	 research	 activities	 related	
to	 interdisciplinary	 sciences.	 Its	 recent	 ESD‐related	
activities	 include	 teaching	 climate	 change,	
sustainability	 science,	 urban	 development	
management,	and	heritage	science	courses.	

The	university	implements	interdisciplinary	programmes	to	work	out	real‐life	problems	
using	 an	 integrated	 point	 of	 view.	 It	 aims	 to	 gain	 a	 deep	 understanding	 of	 ESD	 to	
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implement	more	 activities	 and	organise	 suitable	 training	programmes	using	 the	 right	
methods.	It	aims	to	organise	workshops	to	popularise	ESD.	

Vietnam	National	University	talked	about	curriculum	mainstreaming	by:	

4) Adding	ESD	in	ht	ePre‐service	training	
5) Embedding	ESD	in	the	teacher	Education	Curriculum	
6) Improving	ESD	awareness	of	faculty	

	
The	 VNU	 also	 shared	 the	 plan	 to	 set	 up	 an	 ESD	 Centre	 that	will	 do	 the	 research	 and	
development	aspects.		Those	who	need	to	participate	are	the	Rector,	Education	Specialist	
and	lecturers.	
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2.1  SITUATIONAL 

ANALYSIS SYNTHESIS 
 

 

EDUCATION FOR SUSTAINABLE DEVELOPMENT INTEGRATION 

FRAMEWORK FOR TEACHER EDUCATION INSTITUTIONS 

WHAT ARE THE CURRENT ESD INTEGRATION PRACTICES OF TEIS ? 

Dr	Robbie	Guevara	conducted	the	workshop	session	to	synthesize	the	Country	Reports	
that	presented	the	Situation	Analysis	of	ESD	Integration	in	each	Teacher	Education	
Institution	(TEIs).		He	presented	a	proposed	ESD	Integration	Framework	(Figure	1	
below)	to	help	identify	the	elements	of	ESD	Integration	and	provide	a	tool	for	examining	
current	and	future	practice.	

	

Figure	1:	Proposed	ESD	Integration	Framework	
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The	proposed	ESD	Integration	Framework	
recognises	that	at	the	core	of	any	attempt	at	
ESD	integration	is	the	basic	understanding	of	
ESD	as	a	holistic	and	integrated	vision	of	
education	that	draws	on	the	evolving	
concept	of	Sustainable	Development.	It	
acknowledges	the	inter‐relatedness	of	the	
Social,	Economic,	Environmental,	Political	
and	Cultural	dimensions.	These	contextual	
realities	are	further	informed	and	advanced	

by	multi‐disciplinary	or	cross‐disciplinary	thinking,	which	recognises	that	sustainability	
is	by	nature	holistic	and	inter‐connected.		

These	are	the	six	inter‐related	elements	that	are	identified	in	the	ESD	Integration	
Framework,	namely:	

1. FRAMEWORKS	–	This	element	includes	policies	at	global,	national,	Ministry	
or	Department	of	Education,	and	School‐based	policies	and	Initiatives	(eg.	
EcoSchools,	Green	Schools,	Enviro‐schools,	etc.)	

2. CONTEXTS	–	This	element	includes	the	local	and	community	realities	and	the	
key	stakeholders	(eg.	students,	teachers,	parents,	community,	private	sector,	
civil	society	and	the	local	government)	that	shape	and	contribute	to	
education	and	sustainability.	

3. CONTENT	–	This	is	the	knowledge	element,	often	linked	to	specific	issues	and	
themes	that	identify	the	entry‐points	for	learning	for	sustainable	
development.	

4. METHODS	–	This	is	the	teaching	and	learning	approach	element,	often	
described	as	learner‐centred	and	participatory	methods.	

5. CURRICULUM	MAINSTREAMING	–	This	is	the	element	that	identifies	the	
teaching	and	learning	approaches	(eg.	new	subjects,	cross‐disciplinary	
teaching,	project‐based	learning,	etc.)	applied	by	Teacher	Education	
Institutions	to	integrate	ESD	within	the	larger	aim	of	curriculum	change.	

6. INSTITUTIONAL	MAINSTREAMING	–	This	is	the	element	of	transformative	
leadership	that	includes	the	development	of	policies,	identification	and	wise‐
use	of	resources,	and	nurturing	of	partnerships	that	supports	ESD	integration	
within	the	larger	goal	of	institutional	transformation.	

ESD	integration	has	often	focused	on	the	inclusion	of	relevant	content,	using	
appropriate	teaching	and	learning	methods,	within	the	curriculum	or	what	we	have	
called	curriculum	mainstreaming.		This	is	identified	by	the	three	hexagons	in	the	upper	
half	of	the	framework	–	Content,	Method	and	Curriculum	Mainstreaming.	
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More	recently,	as	the	framework	illustrates,	there	has	been	recognition	that	successful	
integration	requires	institutionalisation	or	what	we	described	as	institutional	
mainstreaming.	This	is	further	informed	by	relevant	policy	frameworks	and	contextual	
realities.	This	is	identified	by	the	three	hexagons	in	the	lower	half	of	the	framework	–	
Institutional	Mainstreaming,	Frameworks	and	Context.	

The	framework	also	sets	the	standards	that	ESD	integration	aims	to	achieve,	recognising	
the	inherent	inter‐relatedness	of	these	six	elements.	

ESD	Integration	needs	to	be	EFFECTIVE,	through	identifying	content	that	develops	
knowledge,	skills	and	attitudes,	via	teaching	and	learning	approaches	that	are	
APPROPRIATE	for	the	specific	stakeholders	and	their	local	contexts	and	RELEVANT	to	
current	policy	frameworks.	This	ESD	integration	efforts	need	to	be	MAINSTREAMED	
within	both	the	institution	that	demonstrates	a	COMMITMENT	to	transformation	and	a	
curriculum	that	continues	to	be	ADAPTABLE	to	the	dynamic	context	of	change.	

He	emphasized	that	this	was	a	proposed	framework	and	requested	the	participants	to	
review	the	framework	guided	by	the	following	questions:	

 Does	 the	 framework	 represent	 the	 elements	 (and	 relationships	 between	 the	
elements)	of	ESD	integration	for	TEIs?	

 Try	to	use	the	framework	to	evaluate	the	current	ESD	integration	activities	in	your	
TEI,	what	gaps	can	you	identify?	

 Based	 on	 the	 gaps	 identified,	 can	 you	 also	 use	 the	 framework	 to	 plan	 how	 to	
address	them?	

The	key	point	of	discussion	focused	on	the	central	core	of	the	Framework,	the	
representation	of	the	concept	of	ESD	as	including	the	Social,	Economic,	
Environmental,	Political	and	Cultural	dimensions.	The	participants	observed	that	
most	of	the	available	resources	on	ESD	would	only	identify	the	three	key	elements	of	
Sustainable	Development	–	the	Social,	Economic	and	Environment,	adding	the	
Cultural	and	the	Political	may	be	more	confusing.		

Therefore	it	was	agreed	that	the	three	dimensions	of	the	Social,	Economic	and	
Environmental	will	be	kept	but	that	we	emphasize	how	these	three	dimensions	are	
embedded	in	culture	and	influenced	by	the	prevailing	political	context.	(Figure	2)	

Furthermore,	it	was	also	agreed	that	when	introducing	ESD	as	a	concept,	that	a	brief	
historical	overview	of	the	evolution	of	the	concept	of	Sustainable	Development	be	
included	to	help	illustrate	how	SD	and	ESD	are	both	evolving	concepts,	and	therefore	
we	hope	that	together	we	can	continue	to	fine	tune	the	updated	ESD	integration	
framework	as	our	practice	and	institutions	change.		
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Figure	2:	Modified	ESD	Integration	Framework	

	

Guided	by	this	Modified	ESD	Integration	Framework,	Dr.	Guevara	observed	that	each	of	
the	TEIs	demonstrated	strengths	in	various	dimensions,	with	some	TEIs	being	
described	as	“Starting	their	ESD	Integration”	journeys	and	some	TEIs	involved	in	
“Continuing	their	ESD	Integration”	journeys.	The	value	of	the	Framework	is	it	allows	
TEIs	to	map	their	strengths	and	weaknesses	and	therefore	identify	possible	avenues	for	
both	curriculum	and	institutional	change.	

On	the	basis	of	the	respective	TEI	Situational	Analysis,	Dr	Guevara	invited	participants	
to	brainstorm	a	list	of	ESD	Integration	Approaches/Methods	they	heard	during	the	
presentations	or	that	they	have	used	before.	

 Service	learning	
 Open	approach	
 Inquiry‐based	learning	–	decision	making	skills	(	creativity,	critical	thinking	

and	make	students	think)	
 Problem‐based	learning	–	systemic	thinking		
 Problem	solving	approach	–	and	work	spirit	motivation		
 Project‐based	responsibility	–	initiative	
 Integrated	learning	method	–	analyse	the	student’s	background	(diverse)	
 Storyline	approach	–	sharing	experience	
 Research‐based	outside	–	student	learning	
 Field	work	learning	
 Competency	based/skills	‐	working	together	
 Collaborative	approach	–	learner	centered	
 Classroom‐approaches	management	simulation/demonstration	
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However,	in	addition	to	curricular	approaches,	the	participants	also	brainstormed	
possible	extra‐curricular	approaches	to	ESD	integration:		

 Professional	development		‐	ESD	training	of	key	players	(faculty,	university,	
schools,	ministry/dept)	

 Monitoring	of	alumni	who	are	involved	in	ESD	work	
 Using	student	club	/	peer	based	learning		

‐ Finding	ESD	‘experts’	and	‘allies’	in	each	country	
‐ Incorporate	a	resources	agenda	in	the	integration	of	ESD	approach	
‐ Linking	to	SDGs	

 Promotion	of	ESD	through	the	Extracurricular	activities		
 The	participants	also	shared	that	ESD	may	be	in	their	Extension	services	or	

Outreach	services.	
	

The	next	session	will	allow	the	participants	to	step‐back	and	listen	to	experiences	of	
ESD	Integration	across	different	contexts	–	Global,	Regional	and	National.	Dr	Guevara	
invited	the	participants	to	keep	the	Modified	ESD	Integration	Framework	in	mind	as	
they	listen	to	the	different	experiences.	
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2.2 GLOBAL, REGIONAL 

AND NATIONAL ESD 

INITIATIVES 

GLOBAL: EDUCATION FOR SUSTAINABLE DEVELOPMENT AND THE 

UNITED NATIONS’ SUSTAINABLE DEVELOPMENT GOALS 

By:	Ms.	Ushio	Miura,	UNESCO	Bangkok 

Ms	 Ushio	 Miura	 presented	 an	 overview	 of	 the	
international	 context	 of	 the	 workshop,	 and	
introduced	 the	 UN	 Sustainable	 Development	 Goals	
(SDGs)	 and	 the	Global	Action	Programme	 (GAP)	on	
ESD.	She	began	her	presentation	by	sharing	that	sustainable	development	was	defined	in	
1987	by	the	Brundtland	Commission	as	“development	that	meets	the	needs	of	the	present	
without	compromising	the	ability	of	 future	generations	to	meet	their	own	needs.”	The	
Commission	 also	 emphasized	 that	 sustainable	 requires	 that	 the	 economic,	 social	 and	
environmental	pillars	be	pursued	in	an	integrated	and	balanced	manner.	Since	the	Earth	
Summit	 held	 in	 Rio	 de	 Janeiro	 in	 1992,	 education	 has	 been	 considered	 the	 key	 to	
transforming	societies	to	create	sustainable	futures.		

Following	MDGs,	the	Sustainable	Development	Goals	(SDGs)	were	adopted	by	the	United	
Nations	 in	 2015.	 They	 are	 17	 goals	 which	 are	 “transformative	 and	 universal”	 and	
“integrated	 and	 indivisible”	 for	 all	 countries	 to	 achieve	 by	 2030	 in	 order	 to	 pursue	
“sustainable	development	in	three	dimensions—economic,	social,	and	environmental—
in	a	balanced	and	 integrated	manner.”	SDGs	 focus	on	5Ps—people,	planet,	prosperity,	
peace,	and	partnership.	
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SDG	4	is	devoted	to	education	—	ensure	inclusive	and	equitable	quality	education	and	
promote	lifelong	learning	opportunities	for	all.	Education	is	also	featured	in	other	SDGs,	
such	as	SDG3,	5,	8,	12	and	13.	Under	SDG	4,	ESD	is	featured	in	SDG	Taget	4.7,	which	asks	
all	countries	to	ensure,	by	2030,	that	all	learners	acquire	the	knowledge	and	skills	needed	
to	promote	sustainable	development.	Also,	the	global	indicators	for	this	target	requires	
that	all	countries	monitor	the	extent	to	which	ESD	and	GCED,	including	gender	equality	
and	 human	 rights,	 are	 mainstreamed	 at	 all	 levels	 of	 education	 in	 national	 education	
policies,	curricula,	teacher	education,	and	student	assessment.	

The	Global	Action	Programme	(GAP)	on	ESD	was	launched	following	the	UN	Decade	of	
Education	for	Sustainable	Development	(2005‐2014).	It	aim	to	build	on	the	achievements	
made	 during	 the	Decade	 and	 scale	 up	 action	 in	 all	 levels	 and	 areas	 of	 education	 and	
learning	 to	 accelerate	 progress	 towards	 sustainable	 development.	 It	 has	 five	 priority	
action	areas	–	Policy,	Teaching	and	learning	environment,	Teachers	and	educators,	Youth,	
Community	level	action.	This	project	and	workshop	respond	to	the	priority	action	area	
on	teachers	and	educators.		

Ms	 Ushio	 ended	 her	 presentation	 by	 asking,	 “In	 your	 view,	 what	 does	 it	 mean	 to	
mainstream	ESD	in	teacher	education?”		

	

REGIONAL: SUCCESS FACTORS, ISSUES, AND LESSONS LEARNED 

FROM EDUCATION FOR SUSTAINABLE DEVELOPMENT INITIATIVES 

IN SOUTHEAST ASIA 

By:	Dr.	Ethel	Agnes	P.	Valenzuela,	SEAMEO	Secretariat	

Dr	 Ethel	 Valenzuela	 presented	 the	 past	 projects	 of	
SEAMEO	 Secretariat	 and	 the	 SEAMEO	 Centres	 on	 ESD.	
SEAMEO’s	 first	 and	 foremost	 message	 on	 sustainable	
development	 is	 directed	 towards	 people	 whose	 well‐
being	 is	 the	 ultimate	 goal	 of	 all	 environmental	 and	
development	policies.	We	wish	to	address	the	young.	The	
world’s	 teachers	 will	 have	 a	 central	 role	 to	 play	 in	
bringing	education	to	them.	
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SEAMEO’s	 ESD	 efforts	 include	 a	 toolkit	 for	 educators,	 curriculum	 developers,	 and	
advocates	 on	 integrating	 ESD	 into	 secondary	 education	 social	 studies	 curricula,	 a	
situation	analysis	of	ESD	focusing	on	lifelong	learning	programmes	and	financing,	a	paper	
on	climate	change	for	ESD,	a	toolkit	for	DDR,	and	a	paper	on	capacity	building	for	ESD	
themes.	

The	 organisation	 also	 engages	 in	 reorienting	 TEIs	 to	 address	 sustainability	 issues,	
developing	ESD	action	plans,	documenting	TEIs’	ESD	best	practices,	and	institutionalising	
the	ESD	networks	of	TEIs	through	memoranda	of	understanding	(MOU).	

ESD	is	a	learning	process	or	approach	to	teaching	based	on	the	ideals	and	principles	that	
underlie	sustainability	and	is	concerned	with	all	levels	and	types	of	learning	to	provide	
quality	 education	 and	 foster	 sustainable	 human	 development—learning	 to	 know	 and	
learning	to	be.	

SEAMEO	has	been	facing	challenges	such	as:	

Advocacy:	To	develop	awareness	within	the	educational	community	and	the	public	that	
reorienting	education	to	achieve	sustainability	is	essential.	

Method	of	 implementation:	Whether	 to	 create	 another	 add‐on	 subject,	 (sustainable	
development,	environmental	education,	or	population	education)	or	reorient	entire	
educational	programmes	and	practices	to	address	sustainable	development.	

ESD	 linkages:	 ESD	 should	 be	 tied	 to	 educational	 reforms.	 ESD	 proponents	 need	 to	
identify	and	illustrate	the	linkages	between	the	principles	of	sustainability	and	long‐
term	educational	and	economic	development	plans.	

SEAMEO	will	continue	to	create	toolkits,	reports,	and	documentations	of	best	practices;	
keep	track	of	changes	in	processes;	monitor	the	execution	of	activities	against	plans	of	
operation;	and	advocate	achievements	to	further	ESD	integration.	
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NATIONAL:  AN AUSTRALIAN STORY OF EDUCATION FOR 

SUSTAINABLE DEVELOPMENT INTEGRATION 

By:	Ms.	Julie	Anne	Harris,	.	Environment	Education	Victoria		

Ms	Julie	Harris	shared	the	Environment	Education	
Victoria	(EVV)’s	Vision	for	Victoria	is	to	become	an	
active,	aware,	and	sustainable	community.	It	aims	
to	 provide	 environmental	 and	 sustainability	
educators	 with	 a	 professional	 association	 that	
connects	 people	 and	 organisations	 to	 develop	
capacity	for	enriched,	sustainable	lives.	It	hopes	to	
enrich	 knowledge,	 advocacy,	 and	 engagement	 in	
sustainability	education	projects.	

From	2005	to	2010,	Australia	provided	strong	political	support	for	ESD,	particularly	the	
shift	from	environmental	education	to	ESD.	A	council	was	established	and	a	statement	
was	 mandated.	 The	 Australian	 Sustainable	 Schools	 Initiative	 (AuSSI)—a	 national	 or	
statewide	framework	for	sustainability	in	Victorian	schools—was	born.	The	Australian	
Catholic	University	piloted	a	subject	for	ESD	in	pre‐service	teacher	training.	Schools	were	
equipped	with	 solar	 panels	 and	 ESD	 agendas	 were	 embedded	 into	 curricula.	 School‐
community	learning	partnerships	for	sustainability	research	were	also	established.	ESD	
was	also	integrated	into	the	national	curriculum.	

Australia’s	ESD	integration	and	SGD	issues	include	gender	equity,	affordable	and	clean	
energy,	sustainable	cities	and	communities,	responsible	consumption	and	production,	
and	linkages.	Awareness	of	SDGs	should	be	an	educational	issue.	To	date,	however,	
nations	lack	the	buy‐in	of	and	policy	support	from	education	ministries.	A	sustainable	
school	framework	should	be	a	government	programme.	There	should	be	a	national	ESD	
coordinator.	Sustainability	must	become	part	of	pre‐service	teacher	training.	
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2.3 CURRICULUM-

BASED ESD 

INTEGRATION 

APPROACHES  
	

To	prepare	for	the	afternoon	session:	Dr	Guevara	invited	some	of	the	participants	to	
prepare	a	brief	presentation	to	describe	an	ESD	curriculum	integration	approach	that	
they	have	conducted	in	their	respective	TEIs.	This	will	be	an	opportunity	for	experience	
sharing	and	exchange	but	also	a	chance	to	deepen	each	of	the	following	curriculum	
integration	approaches	guided	by	the	ESD	Integration	Framework.	The	following	
approaches	and	the	respective	institutions	are	listed	below:	

 single	subject	(Chulalongkorn	University)	
 cross	curriculum	(Philippine	Normal	University)	
 content‐based	(Cebu	Normal	University)	
 method‐based	(Khon	Kaen	University)	
 whole‐school	(Australian	school	example)	
 community‐based	(Universitas	Gadja	Madha)	

	

	

The	following	are	notes	from	the	respective	presentations.	
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2.3.1  ESD as a stand-alone subject (under Education for 

International Understanding priority of the university) 

Dr	Fuangarun	of	Chualalongkorn	University	shared	the	Required	ESD	
subject	(2	credits)	–	Pre	Service,	32	hours	

 Background	of	the	students	 	 	 	
 Hot	issue	
 Policy	agenda	
 Budget	

	

CU’s	ESD	Integration	Method	

 Integrated	learning	method	
 Use	different	methods	
 High	student	satisfaction	

	

How	to	measure	more	long‐term	results?		

Outcome:	 ‐	their	life	
	 	 ‐	outside	universities	
	 	 ‐	in	their	role	as	future	teachers	
	

Trying	to	develop	as	part	of	practicum	but	different	

Role	of	Higher	Education	

1. Awareness	
2. Contribution	
3. Creativity	

	

Sufficiency	Economy	of	the	King	as	a	key	driving	force	

International	partners	as	another	driving	force	‐	established	linkages	with	Hokaido			

                               Universal	

SDGs		 

																							International	Agreements	

 Aspirational	
 Not	blinding	but	puts	pressure	on	government	to	act	
 Helps	to	set	global	policy	directions	

	

 Education	under	pins	all	goals	
 Importance	of	linkages	across	goals	

Co
nt
ex
tu
al
is
e	

Identify	your	own	area	
of	contribution	

Objectives	are	focused	on	
explain,	connect,	discuss	and 
analyze 



 

45 | P a g e  
 

2.3.2 ESD as embedded across the Pre-service   Curriculum  

	
The	Philippine	Normal	University	shared	how	ESD	can	
be	used	in	Student‐centered	learning	and	in	developing	
student’s	critical	thinking	skills.		

The	Philippines	espoused	the	possibility	to	have	ESD	in	
the	Field	Study	of	the	Pre‐service	curriculum;	there	can	
be	needs	assessment,	capacity	building	on	the	
curriculum	as	well	as	problem‐based	learning.		

ESD	in	the	Field	Study	can	be	introduced‐	as	one‐course	approach	for	sustained	relevance.		The	
content	can	be	contextualized	I	to	fit	the	TEIs.		There	can	be	student	–imitated	activities	

	

	

In	Cambodia	the	Lesson	Study	is	also	used.	But	have	differing	strategies:	

 Adapted	to	4	steps	for	teacher	peer	support	
 Developing	the	thinking	skills	of	students	–	as	the	foundation	for	future	skills	
	

Cambodia	also	discussed	how	it	can	be	used	more	effective	in	learning	lesson	together	with	
teaching	in	school	

	
Curriculum	Integration	

 Environmental	principles	(EP)	–	Faculty	professional	development	
 University	strategic	directions		+	PNUV	Hub		
 Linked	to	PNUV	graduate	‐	linked	to	environment	for	green	technology	education	

	

	

	

Other	Ways	of	Integrating	

 Using	FLA	–	field	trips		
 Mangrove	visits	(e.g.	monitoring	of	planting	seedlings)	
 Whole	of	institution	approach	(e.g.	waste	management)	

	

	

	

	

B
oa
rd
	o
f	R
eg
en
t	

R
es
ol
ut
io
n	

Is
	th
is
	

su
ff
ic
ie
nt
	to
	



 

46 | P a g e  
 

	

How	do	you	assess	the	knowledge	and	skills?	

3	Courses	

1. Professional	ED1	–	foundations	of	education		 	
‐	42	hrs	F2T	
‐	12	hrs	FLA	
	

2. Mental	health	–	for	physical	education	majors	
EP#	‐	interconnected	
EP#	‐	nature	is	beautiful	
Use	of	survey	questionnaire	on	mental	health	in	lab	school	

3. History	and	philosophy	of	math	and	science	
EP#	4	–	everything	changes	

	

Plan	for	Future	

 Develop	a	green	teacher	education	curriculum		+	certificate	of	EGTE	in	addiction	to	
bachelor	

	

Challenge	

 Moratorium	on	field	trips	
 Making	it	more	ESD	not	just	ENVT	principles	
	

 

 

 

 

 

Creative	approaches	like	develop	
rice	paddies	and	chicken	coop	
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2.3.3  Issue-Based Approach (Vermicomposting and Solid Waste Mgt) 

Cebu	Normal	University	 presented	 the	 	 	 Content‐Based	 ESD	
approach	but	with	clear	outcomes.	Dr	Ethel	Abao	shared	the	
national	 policies	 that	 CNU	 has	 been	 supporting	 like	 the	
Republic	Act	9003	on	solid	waste	Management.		The	law	is	very	
much	linked	to	C.N.U.’s	mission.		

CNU	implemented	vermin‐composting	based	on	high	impact	research.	The	community	confirmed	
that	it	is	also	a	problem	in	other	institutions/locality.		CNU	did	a	lot	of	solid	waste	management	
literature	and	identified	the	gaps	to	address	the	issues,	one	important	gap	is	Partnership	with	the	
community.		CNU	thus	tried	linking	instruction	with	research	extension	programs	towards	ESD.		

ESD	at	CNU	became	infused	in	the	curriculum,	thus	ESD	acts	as	a	transformative	learning	
pathway‐	ESD_	

 implemented		
 taught	
 caught	
 assessed	

	

CNU	has	established	the	Global	worming	networks	in	Cebu.		CNU	has	also	participated	in	
International	Networks.		The	Global	working	programme	was	also	included	in	the	following:		

 In‐service	programme	for	post	graduate	student	(20	students/20	schools)	
 The	undergraduate	pre‐service	teachers	training	

	

Dr	Jennifer	of	CNU	shared	that	the	Global	Working	puts	Theory	into	Action.	The	process	is	done	
this	way		

	

Set up vermiculture banana

Field Observation 
(vendor, schools, 

gardener)

Memorandum 
of Agreement 
with partners 

Getting the 
students to be 

invovled

Conceptulaization and 
Contextualization

Vermiculture 
in respective 

schools 

Monitoring 
and 

Evaluiation 

Networking 
with experts 
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CNU	said	that	the	ESD	by	Global	worming	used	the	evaluation	techniques	such	as		

 Quantitative	
 solid	waste	
 earthworms	
 soil	

 Research	on	economic	valuation	
The	project	does	not	cost	high	so	it	is	implementable	in	many	schools.	
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2.3.4  Method – Based Approach (Open Approach and Lesson Study) 

Dr	Nuchwana	of	Khun	Kain	Uiversity	presented	the	Lesson	Study	as	an	approach	to	ESD	
Integration	in	subjects	such	as	Mathematics	Education.		

	

																				ESD	in	Mathematics	by	Lesson	Study	

 From	Japan																																																Thailand	
‐	lesson	study	 	 	 	 ‐		classroom	study			

	

																																																																																	
		
From	knowledge	deliver	to	open‐ended	problem	proposed	

1. Adjust	to	open	approach	
2. Change	lesson	study	plan												

																																																												Student	learning	to	problem	solving	
		

											PLAN	

	

DO	 	 	 			SEE	

3. Teachers	reflect	together	
	

 Trial	in	Mathematics																																 Social	science		
Tesol	

Science	

Thai	language	

Dr	Nuchawana	said	that	the	Lesson	Study	may	utilize	methods	such	as	PDCA	or	Plan,	Do	Check	
and	Actions.	The	power	of	lesson	study	is	in	developing	the	thinking	skills	of	students.	
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2.3.5 Whole School Approach: Environment Education Victoria, Australia 

Ms Julie Anne Harris shared how Environment Education can be a pathway towards ESD Integration, 

as follows: 

 Passion	as	curriculum																
																																																		Restructive	

 Formal	curriculum																	or	
																																																		Scaffolding	–	for	more	creative	learning	
	

 Linking	–	role	of	government																																																Policy	
Collaboration	across	ministries/departments																	Curriculum	
																																																																																																									Context	
	
																																			Aussi																																																										

 Initiatives																Solar	in	Schools				
																																			School	–	community	partnership		

On Whole School Approach 

The	ESD	participants	also	shared	the	Whole	School	Approach	in	ESD	Integration.	

 Australian	sustainable	schools	initiative		
 Resource	Smart	Schools	
 Output	–	kitchen	garden	
 Motivation	–	students	with	disability	
 It	was	a	cross	–	curricular	subject	improvement	in	literacy	
 It	grew	into	a	sustainability	programme	with	teacher	who	had	both		

‐ sustainability		
‐ health	role	

 Very	supportive	principal	
‐ linked	to	the	most	natural	fit	with	year	3	curriculum	

 Involved	the	parents	in	the	cooking	programme	–	so	had	community	engagement	
 Linking	the	garden	to		

‐ waste	
‐ water	
‐ energy	
‐ biodiversity	

	

 

 

Link	to	curriculum	
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ESD Framework (Australian Sustainable Schools Initiative/ResourceSmart 

Schools) 

 Using	action	research	
 Developing	Student	green	team	
 What	is	the	problem	in	our	school?	
 Strong	community	engagement	
 Strong	government	funding	because	the	programme	can	demonstrate	economic	benefits	

“savings”	
 Savings	are	re‐invested	back	to	sustainability	project	
 Checklist	of	actions	

‐ This	was	meant	to	be	a	checklist	of	ideas	to	a	checklist	of	prescriptive	actions	
	

The	ESD	promoters	can	be	tapped	from:		

	

Pre‐service	potential	

 A	bit	ADHOC	
 The	nature	of	whole	school	by	nature	difficult.		The	student	teacher	needs	to	be	there.	

(in	established	WSA)	
 Potential	for	whole	institution	approach	for	universities	to	be	able	to	use	their	

independence	

 

 

Local government 

Teacher networks 

Local 
cresourecescommunity
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2.3.6 Community-based ESD:  River School Movement  

Universitas	Gadja	Madha	(UGM)		utilized	ESD	In	influencing	the	community	to	take	care	of	their	
rivers.	A	holistic	approach	is	utilized.		

	Dr	 Agus	 Maryonno	 explained	 the	 UGM	
River	Movement	is	a	collaboration	amont	
the	three	actors:	

Dr	Agus	said	that	UGM	used	a	Systematic	
approach	 involves	 all	 knowledge.	 It	 also	
utilized	Networking	approach	–	not	just	in	
the	 local	 but	 national	 network.	 It	makes	
use	of	technology	for	communication	and	
UGM	has	core	curriculum	but	river	school	open	to	say	‘no’.		

Dr	Agus	also	shared	the	Approach	to	Community	Empowerment.	The	people	have	to	define	
problems:	

 Waste	
 Pollution	
 Settlement		

	

Dr	 Agus	 shared	 that	 a	 big	 change	 requires	mindset	 changing	 as	
well.	Thus,	UGM’s	ESD	involves	all	dimensions	to	restore	the	river	
which	 includes	 ‘LOVE’	 togetherness	 spirit/motivation	
harmony/productive	

UGM	 shared	 that	 the	 value	 of	 people	 to	 people	 communication	
more	 powerful	 than	 the	 university	 professor.	 	 The	 Knowledge	
Based	Movement	

 10%	explicit	knowledge	
 90%	tacit	knowledge	(community)	

	

 

 
	

 

Government Agency

Community 

Univer
sity 

Why no government programmes? 
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Summary of Workshop on the 3 Pillars of Sustainable Development 

Dr	Robbie	Guevara	asked	the	participants	on	how	the	three	pillars	can	be	effectively	promoted	
and	how	to	find	a	way	to	make	the	3	pillars	come	together?	

	

	

	

	

	

	

Framework	(comments)	

 How	to	capture	the	dynamic	aspect	of	integration?	
 Curriculum	

‐ Core	
‐ Nebulus	

Add	mobilizing	information	and	spirit	

 Partnership	–	togetherness	
 Tension	–	balancing	change	
 Make	the	relevant,	effective,	mainstream	

Practicum	

How	to	engage	the	school	where	they	conduct	practicum?	

 P.D.	for	school	principal	
 Regular	interphasing	of	

‐ Basic	education	
‐ TEI	

 Resources	and	duration	

Pending Issues to be addressed   

1) Experience	of	cross‐curriculum	integration		
2) Example	of	ESD	initiatives	like	Aussi	
3) Key	decision	makers	in	national	curriculum	(e.g.	Indonesia)	
4) Can	we	explore	another	option	of	integration	(not	just	in	one	subject	or	across	curriculum	

but	in	hidden	curriculum?)	
5) How	to	explore	using	whole	school	approach	for	pre‐service	teachers	when	it	requires	to	be	

already	in	the	TEIs.	
6) How	to	use	community	initiated	projects	like	(IRRM)	which	is	non‐formal	community	

education	projects	for	pre‐service	teachers?	

SOCIAL 

ENVIRONM

ENT  ECONOMIC 

Also	in	dynamic	
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4.  THE SCHOOL VISIT 

Time	 Activity	

06:00–06:30	 Breakfast	

06:30–07:30	 Travel	to	school	

07:30–08:00	 Observe	students’	duties	and	responsibilities	

08:00–08:30	 Observe	student	assembly	

08:30–09:30	

Welcome	remarks	by	Dr.	Saisawat	Wichai,	
Director	of	Chiang	Rai	ESAO	3	
Introduction	of	participants	and	stakeholders	
Presentation	of	the	Zero‐Waste	School	Project	by	
the	Local	Administration	Office	and	Provincial	
Office	for	Natural	Resources	and	Environment	
Chiang	Rai	

09:30–11:30	 Observe	learning	activities	for	the	elderly	

12:00–13:00	 Lunch	with	senior	citizens	

13:00–14:00	

Observe	learning	activities	(two	groups):	PBL:	
Science,	technology,	engineering,	and	
mathematics	(STEM)	education	and	financial	
literacy	and	entrepreneurship	(PPP	projects)	

14:00–14:15	 Refreshments	and	classroom	observation	

14:15–15:45	 Open	forum	on	ESD	practices	and	presentation	

15:45–16:00	 School	feedback	and	giving	tokens	of	appreciation	

16:00–19:00	 Sightseeing	and	travel	back	to	hotel	
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4.1 PREPARING FOR THE VISIT 

PARTICIPATORY LEARNING LEADING TO INTEGRATED COMMUNITY 

DEVELOPMENT:  THE CASE OF BANSANGKONG SCHOOL 

By:	Ms	Wongduan	Suwansiri,	OBEC,	Thailand		

Ms	 Wongduan	 gave	 a	 brief	 background	 og	 the		
Bansankong	School,	an	ESD	school		which	is	located	
in	 the	 Chiangrai	 Province	 of	 Thialnd.	 It	 has	 21	
teachers	and	390	students	 from	 five	villages	with	a	
total	 number	 of	 2,000	 communities’.	 It	 covers	
kindergarten	 to	grade	6.	Some	95%	of	 the	students	
are	from	hill	tribes	(mainly	Akha)	who	migrated	from	

Myanmar,	most	of	whom	do	not	possess	Thai	national	identity	cards.	Most	are	from	low‐
income	 families	 and	 do	 not	 speak	 Thai.	 They	 pose	 high	 risks	 of	 dropping	 out	 and	
disappearing	 from	 school.	 They	 suffer	 from	 poverty	 and	 malnutrition.	 Bansangkong	
School	have	mixed‐age	classes.	

Bansangkong	School	 Principal	 shared	 the	 Philosophy	
of	 the	 School.	 He	 uses	 the	Seven‐Step	Approach	 to	
educating	 students.	 Students	are	first	taught	to	collect	
data	 from	 the	 community	 to	 identify	
environmental	 or	 social	 problems.	 Students	 in	
kindergarten	 to	 grade	3	focus	on	the	classroom	or	
school	 context	 whilst	 those	 in	 grades	 4–6	 focus	
on	the	community	context.	Students	then	choose	a	problem	to	study	in	depth	to	clarify	
causes	and	effects.	They	then	present	their	findings	to	members	of	the	community.	They	
then	 consider	 alternative	 solutions	with	 the	help	of	 community	members	 so	 they	 can	
choose	one	to	address	the	issues.	They	then	plan	for	the	project,	usually	of	a	small	scale.	
The	 villagers,	 teachers,	 and	 students	 implement	 the	 project	 together.	 Finally,	 the	
students,	teachers,	and	villagers	evaluate	the	project’s	outcomes	that	they	then	report	to	
stakeholders.	
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EDUCATION FOR SUSTAINABLE DEVELOPMENT IN THAILAND 

By:	Dr.	Benjalug	Namfa	

In	 Thailand,	 the	 Financial	 Literacy	 Programme	
incorporates	 two	 components	 to	 fit	 the	 country’s	
context—the	 philosophy	 of	 having	 a	 self‐sufficient	
economy	 and	 preparing	 for	 the	 ASEAN	 Economic	
Community	(AEC).	

Thailand	hopes	to	become	a	self‐sufficient	economy	and	
so	integrated	ESD	into	its	curricula.	In	the	next	few	years,	
it	 hopes	 that	 these	 moves	 will	 lead	 to	 the	 country’s	
development.	
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4.2 HIGHLIGHTS OF THE SCHOOL THE VISIT 

	
	

Dr.	Saisawat	Wichai,	Director	of	Chiang	Rai	ESAO	3	and	Rotary	Club	of	Mechan	President	
Mr	George	Punyaprateep	welcomed	the	delegates	to	Bansankong	School	District.	There	
was	as	presentation	of	the	Zero‐Waste	School	Project	by	the	Local	Administration	Office	
and	Provincial	Office	for	Natural	Resources	and	Environment	Chiang	Rai.		Dr	Wichai	said	
that	for	Bansangkokg	School	ESD	is	embedded	in	classes	such	as:	
	

 Thai	and	English	language	

 Mathematics	

 Sciences	
 Social	Studies	

 STEM	
 Physical	Education	and	ARTS	and	work	Experience	

	
	
The	government	(MOE)	provides	the	students	from	Lower	Economic	Status	(LES)	with	
some	support	for	the	family	to	be	able	to	send	the	kids	to	school.	The	school	offer	free	
lunch	and	breakfast	to	these	children.		The	students	in	return	do	some	farming	tasks	that	
also	help	school	raised	some	funds.		There	are	kids	in	the	boarding	school	with	3	meals	
per	day	and	have	30	baht	a	day	of	support.	

The	School	tried	to	be	a	“Zero	Waste	School”.	 It	sells	snacks	
and	 students	 do	 school	 cleaning	 and	 puts	 the	 wastes	 into	
proper	boxes.		The	schools	raise	goats,	sheep,	and	chicken.	The	
parents	are	taught	financial	literacy	buy	teaching	them	natural	
skin	 care	 and	 developing	 herbal	 products.	 One	 of	 the	 good	
products	which	was	 sold	 on‐line	 is	 the	 soap	 products	 from	
natural	sources.	This	is	sold	via	Alibaba,com.	
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5 ACTION PLANS 

	

PARTICIPATORY ACTION RESEARCH CYCLES 

Before	the	end	of	the	sub‐regional	workshop,	the	participants	were	asked	to	complete	a	
suggest	 action	 agenda	 to	 move	 the	 ESD	 Integration	 forward.	 The	 SEAMEO	 Project	
“Sustainability	Begins	with	Teachers	in	Southeast	Asia”	will	approach	the	ESD	Integration	
task	guided	by	the	ESD	Integration	Framework	and	Participatory	Action	Research.	There	
are	three	distinct,	but	inter‐related	cycles	as	illustrated	in	the	figure	below.	All	cycles	are	
informed	by	a	situational	analysis	of	the	individual,	the	community	and	most	especially	
of	the	teacher	education	institution	itself.	
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As	with	most	 regional	projects,	 the	problem	 identification	was	conducted	prior	 to	 the	
participants	being	engaged	–	which	was	to	provide	Southeast	Asian	countries	the	capacity	
to	effectively	integrate	ESD	in	Teacher	Education	Institutions	for	Pre‐Service	Teachers.	
The	 argument	 of	 the	 team	 was	 we	 needed	 to	 allow	 the	 participants	 to	 identify	 the	
problem,	in	order	to	have	greater	ownership	of	the	processes	that	they	will	implement	in	
their	respective	institutions	and	also	countries.		

	

Figure	#:	Participatory	Action	Research	Cycles	

The	First	Cycle	of	Action	Research:	Situational	Analysis	‐	What	is	OUR	problem?		

The	1ST	CYCLE	 involved	us	PLANNING	and	designing	a	 survey	 for	 the	participants	 to	
complete	in	order	to	ACT	and	collect	data	and	establish	the	starting	point	but	also	to	help	
to	identify	the	specific	needs	of	each	of	the	TEIs	with	respect	to	ESD	integration	for	Pre‐
service	 Teachers.	 At	 the	 start	 of	 the	 workshop,	 all	 the	 participants	 presented	 their	
responses	and	on	this	basis	together	OBSERVED	the	trends.	Together	we	REFLECTED	on	
the	results	of	the	survey,	which	confirmed	that	each	of	the	TEIs	and	each	of	the	countries	
had	 significantly	 different	 experiences	 in	 terms	 of	 their	 level	 of	 ESD	 Integration.	 In	
addition,	we	EVALUATED	the	responses	using	the	proposed	ESD	Integration	Framework	
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to	help	identify	the	needs	and	assist	in	PLANNING	for	their	respective	TEIs,	which	is	the	
2nd	CYCLE.	

While	 the	 problem	 and	 the	 solutions	 will	 be	 identified	 and	 responded	 to	 at	 the	
institutional,	 the	 first	 cycle	 of	 action	 research	 needs	 to	 engage	 the	 participants	
themselves	 in	 acknowledging	 the	problem	based	 on	 their	 understanding	 of	 ESD.	 This	
therefore	had	an	element	of	individual	learning	about	ESD	that	would	involve	a	mix	of	
literature	 review,	 contextual	 knowledge	 and	 first‐hand	 experience.	 Therefore,	 this	
involved	a	level	of	professional	development	during	the	workshop	and	also	for	the	second	
and	third	cycles.	

As	we	concluded	the	1st	CYCLE,	the	participants	identified	a	specific	entry	point	for	ESD	
integration	within	their	respective	institution	in	response	to	the	identified	need.	The	aim	
of	this	step	is	to	be	clear	about	the	problem,	more	particularly	to	be	clearer	about	the	
possible	ways	 forward.	We	were	 trying	 to	 ensure	 that	we	moved	away	 from	a	deficit	
approach,	which	can	be	disempowering,	and	focused	on	a	positive	starting	point	or	what	
can	be	referred	to	as	more	of	an	appreciative	approach.	

The	Second	Cycle	of	Action	Research:	What	can	we	do	within	our	TEI?	

Applying	 what	 we	 have	 learned	 from	 the	 1ST	 CYCLE	 of	 action	 research	 into	 the	
PLANNING	 phase	 of	 the	 2nd	 CYCLE.	 Most	 of	 the	 participants	 identified	 a	 level	 of	
professional	development	for	their	colleagues	in	order	for	them	to	also	understand	ESD	
before	they	can	appreciate	the	need	and	ACT	on	how	best	to	integrate	ESD	in	the	pre‐
service	teacher	education	curriculum.		

It	is	suggested	that	this	PLAN	involve	developing	an	awareness	of	the	ESD	issues	that	are	
particularly	 relevant	 to	your	TEI	and	your	 community.	 It	 also	 involves	 identifying	 the	
relevant	policy	frameworks	(global	or	national)	and	current	programs	(eg.	EcoSchools,	
Green	Schools	etc)	that	are	the	relevant	to	the	TEI	or	the	immediate	community.	This	is	a	
similar	pattern	to	what	we	conducted	for	the	Chiang	Rai	workshop,	where	participants	
are	first	invited	to	respond	to	a	survey.	The	results	of	the	survey	will	similarly	help	to	
develop	 a	 sense	 of	 ownership	 of	 the	 problem	 and	 the	 possible	 solutions	 for	 their	
respective	TEIs.	This	can	in	turn	become	the	2nd	CYCLE	to	be	conducted,	within	each	TEI.		

This	 action	 research	 cycle	 now	 focuses	 on	 taking	 action	 to	 PLAN,	ACT,	OBSERVE	 and	
REFLECT	on	the	change	process	of	institutional	and	curriculum	mainstreaming	of	ESD	
within	your	TEI.	As	part	of	the	process	of	establishing	a	detailed	action	plan	based	on	the	
areas	 of	 the	 ESD	 integration	 conceptual	 framework	 where	 gaps	 were	 identified.	
Reflection/evaluation	of	the	success	of	ESD	integration	is	a	key	part	of	this	third	action	
research	cycle	as	are	the	learning	and	sharing	elements.		
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The	Third	Cycle	of	Action	Research:	Outreach	for	other	TEIs	

However,	each	of	the	TEIs	was	invited	to	conduct	further	ESD	Integration	workshops	for	
other	TEIs	in	their	countries.	This	can	be	a	parallel	3rd	CYCLE,	where	what	you	learn	from	
conducting	the	research	and	training	within	your	respective	TEIs	can	be	useful	lessons	to	
help	 you	 PLAN,	 design	 and	 CONDUCT	 the	 outreach	 workshops,	 and	 also	 share	 your	
REFLECTIONS	to	the	other	TEIs.	
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ACTION PLANNING  

The	participants	were	grouped	by	country	to	come	up	with	action	plans	that	needed	to	
include	both	2nd	and	3rd	cycles.	Highlights	from	some	of	the	countries’	action	plans	are	
shown	below.	

	

CAMBODIA 

From	 July	 to	 September	 2017,	 dissemination	 workshops	 will	 be	 held	 in	 the	 Royal	
University	 of	 Phnom	 Penh	 and	 NIE.	 Proposals	 to	 the	 top	 management	 of	 each	
university	on	ESD	integration	will	be	put	forth	as	well.	NIE	plans	to	embed	ESD	in	its	
pre‐service	 teacher	 training	 curriculum.	 The	 Royal	 University	 of	 Phnom	 Penh,	
meanwhile,	 will	 expand,	 systematise,	 and	 formalise	 its	 existing	 ESD	 integration	
initiatives.	 At	 the	 university	 level,	 it	 will	 enhance	 service	 learning	with	 PolyU,	 its	
clean‐up	event,	culture	day,	student‐mentoring	programme,	and	the	Silk	Project.	At	
the	Faculty	 of	Education	 level,	 it	will	 implement	 extra‐curricular	workshop	 series,	
projects,	and	seminars.	

From	October	to	December	2017,	the	participants	plan	to	discuss	their	top	managements’	
decisions	and	find	a	way	to	work	together	on	ESD	integration.	They	need	to	consider	
how	to	engage	TEIs	in	ESD	projects.	They	will	propose	the	establishment	of	an	ESD	
Steering	Committee	comprising	representatives	from	ministries,	UNESCO,	SEAMEO,	
industries,	and	NGOs.	

From	 January	 to	 June	2018,	workshop	series	will	be	held	 to	 introduce	ESD	models	 to	
more	TEIs.	Workshop	participants	will	be	encouraged	to	adopt	or	adapt	the	models.	

From	July	to	December	2018,	pilots,	visits,	and	evaluations	of	ESD	practices	will	be	held.	
Best	practices	will	be	documented	and	showcased,	experiences	will	be	shared,	models	
and	 practices	will	 be	 adjusted,	 expansions	will	 be	 considered,	 and	models	will	 be	
refined.	
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INDONESIA 

On	 10	 August–1	 October	 2017,	 a	 meeting	 or	 echo	 workshop	 will	 be	 held	 in	 the	
universities	for	all	deans	and	directors	of	community	services	from	20	other	universities.	
This	 should	 result	 in	 the	 creation	 of	 a	 handbook	 on	 ESD	 and	 the	 establishment	 of	 a	
university	network	that	advocates	ESD	integration.	This	is	expected	to	cost	US$17,500.	

On	 20–25	 November	 2017,	 an	 ESD	 integration	 workshop	 for	 20	 student	 leaders,	 10	
community	 leaders,	 five	 lecture	 coordinators,	 five	 local	 government	 leaders,	 and	 five	
private	sector	leaders	will	be	held.	Trainers	and	experts	from	SEAMEO	and	UNESCO	will	
be	invited.	This	is	expected	to	cost	US$7,500.	At	the	same	time,	ESD	integration	processes	
will	be	monitored	and	documented.	This	will	cost	an	additional	US$1,000.	

LAO PEOPLE’S DEMOCRATIC REPUBLIC 

On	7–11	August	2017,	a	meeting	or	echo	workshop	in	the	respective	universities	for	their	
faculties	 of	 education.	 Each	workshop	will	 involve	 six	 faculty	members	 and	 30	 other	
participants,	 including	 policy	 makers.	 A	 handbook	 and	 model	 approaches	 should	 be	
identified.	This	initiative	will	likely	cost	US$3,200.	

On	2–6	October	2017,	an	ESD	 integration	workshop	with	2–4	more	TEIs	will	be	held.	
Some	 20	 participants	 from	 three	 teacher	 training	 colleges	 (TTCs)	 will	 be	 invited	 to	
consult	with	UNESCO	experts.	This	is	expected	to	cost	US$3,000.	

From	 October	 to	 December	 2017,	 ESD	 integration	 processes	 will	 be	 monitored	 and	
documented.	 Potential	 projects,	 reports,	 evaluations,	 and	 follow‐up	 activities	 will	 be	
implemented.	This	is	expected	to	cost	US1,500–2,000.	

PHILIPPINES 

From	June	to	August	2017,	a	meeting	or	echo	workshop	will	be	held	at	the	universities.	
This	is	expected	to	cost	US$2,000.	

From	October	to	November	2017,	ESD	integration	workshops	in	2–4	more	TEIs	will	be	
held	aided	by	the	SEAMEO	Regional	Centre	for	Educational	Innovation	and	Technology	
(INNOTECH)	and	UNESCO.	Resource	speakers	will	be	invited	to	share	their	experiences	
and	expertise.	This	will	cost	US$7,500.	
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From	 January	 to	 April	 2018,	 ESD	 integration	 processes	 will	 be	 monitored	 and	
documented	financially	funded	by	SEAMEO.	

THAILAND 

From	June	to	July	2017,	the	participants	will	conduct	ESD	policy	engagement	activities.	

From	August	to	September	2017,	in‐house	workshops	on	ESD	integration	in	TEIs	will	be	
held	supported	by	the	Office	of	the	Higher	Education	Commission	(OHEC).	

From	October	to	November	2017,	TEI	training	workshop	modules	will	be	created	with	
the	help	of	SEAMEO,	UNESCO,	and	various	ESD	experts.	

On	December	2018,	4–6	TEIs	will	run	six	lectures	each	on	ESD	policy	implementation,	
leadership,	 curriculum,	 and	 instruction	 with	 the	 help	 of	 OHEC,	 SEAMEO,	 UNESCO	
Bangkok,	and	various	ESD	experts.	

From	January	to	June	2018,	eight	universities	will	be	trained	on	ESD	practices	in	teacher	
education.	At	the	same	time,	they	will	go	through	a	series	of	workshops	to	strengthen	ESD	
integration	into	teacher	education	with	the	help	of	OHEC,	SEAMEO,	and	UNESCO.	

From	 June	 to	 July	2018,	 the	 same	eight	universities	will	 create	a	platform	 for	 sharing	
lessons	learned	aided	by	OHEC.	

Finally,	on	July	2018,	55	deans	of	education	will	be	invited	to	an	echo	meeting	with	the	
Thailand	Education	Dean	Council	 (TEDC)	and	OHEC.	The	participants	 are	 expected	 to	
share	 their	 learning	 in	 their	 respective	 universities	 and	 countries	 in	 hopes	 of	
mainstreaming	ESD.	
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VIETNAM 

By	 July	2017,	 the	delegates	will	give	Echo	workshop	on	ESD	 in	Southeast	Asia	 to	ESD	
experts	 and	 selected	 education	 officials.	 A	 proposal	will	 be	 submitted	 for	 approval	 in	
developing	a	country‐level	workshop	towards	early	2018.		
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ON-GOING COMMUNITY OF PRACTICE 

The	participants	agreed	that	after	the	workshop,	that	good	practices	in	each	TEIs	can	
continue	to	be	shared	using	multi‐media	such	as:		

 Facebook	
 What’s	app	
 Line	

	

SEAMEO	will	coordinate	the	development	of	these	social	networking	sites	to	promote	
the	community	of	practice	on	ESD	Integration.		

DOCUMENTATION AND HANDBOOK PREPARATION 

Dr	Guevara	presented	the	meta‐analysis	of	all	ESD	reports	he	did	in	preparation	for	the	
ESD	Workshop	In	Chiang	Rai.	He	said	that	he	will	send	out	annotated	bibliography	on	
ESD	lens	(2005)	and	he	will	re‐send	the	text	and	appendices.	Moreover,	he	would	
require	feedback	on	text	of	prototype	from	all	the	trainees	in	Chiang	Rai.	

Dr	Robbie	Guevara	explained	that	the	Toolkit	or	Guidelines	for	ESD	Integration	will	be	
Finalised	and	will	include	the	revised	ESD	Integration	Framework	and	a	List	of	ESD	
Competencies	for	Pre‐Service	Teachers.	

This	Handbook	will	be	shared	to	all	the	TEIs	and	Lao	PDR	requested	if	the	Guidebook	
could	be	translated	to	the	local	language.		
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